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. Chapter 1

~ INTRODUCT I'ON

4

To becomé a competent DARCEE teacher is to galn Ehe ability.to
help preschool children feel pride in what they can do, enJoy school like
act|V|t|es, and become more able to understand and respond to information
qupm thelr environment. This book is addressed to you who will be work-
! ’ ing toward the preparation of effective DARCEE teachers. Just as the

-, tasks DARCEE teachers have ‘to perform are complex, so wlll be your tasks

° 'S * ~ QD

. \, - e
as DARCEE teacher trainer, for you must not only be fully familiar with
|

theyDARCEE program and able to communicate Rts features to people with

! N 14

varying degrees of professiona] training, youwiust also be able to diagnose
ahd respond to problems that teaching teams are havi@é, some of thch are
extremeiy complex. No book, this one included, can possibly offer solu-

tions to all of the problems that you will face. OQur modest hope is

that it will a. least offer suggestions that will enable you to avold some

of the pitfalls into which trainers have stumbled and that it wM1 offer

v

a number of suggestions that will make 'your work more productive.

This resource book does not provide you with all of the infor-

mation,that you will need as a DARCEE trainer and resource person. lts
AS . .
primary focus is on providing objectives and procedures that you might
" : (- ' B °
~conslider using.’ r an understanding of the content of the training ses-

sion we urge you to examine carefully The DARCEE Teacher s "Guide.

Thus book dea.ls wuth three kinds of training: preservice

training, observation-feedback visits, and inservice training. It is not.

@
w
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assumed that your situation will be identical to the ones encountered pre=

vfously by DARCEE trainers. Adaptations and revised strategies will most R

- e T

o

certainly be necessary. We hope that with a thorough uﬁdérsténding of the
program and.general training procedures, you will see possibilities for

. adaptation and revision and you will be able to create effective strategies

v

within the framework of the DARCEE program. ‘ "7

Perhaps we should begin with a brief review of the program, its '

¢
& 5

history and purpose. First of all, let's answer thé question, "What is
DARCEE 7" - : R - J =

. 2
- ©

‘ What is DARCEE? 7

The DARCEE preschool program is the direct resle of re;earch'
conducted by.Dr. Susan Gray and Br. Rupert Klaus at the Demonstration and
Research Center fdr Early Education (DARCEE) located on the Egmphs of
George Peabody Col}ege:“ This research, known as The Early Training P;oject,
was an attempt to prevent the progressive educationral retardation which is

>

often said to characterize “dlsaqyantaged“ children. From this work grew

several assumptions upcn which the present DARCEE classroom program rests.

These assumptions might also apply to “advantagéd” as well as 'disadvantaged"

children.
First, poorly developed skills and negative attitudes toward
school can lead to early school difficulties and 'serious problems,

- -

sometimes characterized by a slipping further and further behind as the

years gé by.

.
.
-
7 -
. R \
] : -
. . -




4 3 - s _
T7-~~;’:: v o Second, necessary skills and helpful atti.tudes may be developed .
th%ough a carefully sequenced curriculum, a low teacher-pupil ratio, and .
/ -
i D . - .
g positive approach to behavior management and attitude development on
. / . ’ ’ ) - ) // * B
-~ .~ the'pdrt of the teachers. e o ) . 7
o ~ .//”/ .I C .
. . _ Third, the attainment of necessary skills and positive attitudes

-

"8 j N ’ .
a .is¢gre#t?x/gghanqéathz\}hé active involvement of the parents In the .
~ ‘/:/,‘— ‘ n s . . .

/-—' - > . . - N Nl N
— pr?gram.ﬁ (Research indicates that intense parentalblnvolngeqt js a key .

v v - ¢
factor In the maintenance of gains®made by children involved in inter-

- . [

vention prog&amf.)/

In sumnary, DARCEE is a basic eQucation approach to early child- .

hd 1)

hood education which stresses careful sequencing of activities for the

development of attitudes and skills. The Demonstration and Research Center
)

> ) % 3 Q'P o . . .
for Early Education has operated several ‘classrdoms. aty various times since ~
p r )

. 1966 in ap effort to develop, reseagch, evéluate, affd Jrefine the program. ‘ .

> \ -

A-more detailed account’ of these activities may be found in Chapter 1 of

The DARCEE Teacher's Guide. While the program grew from work with

poor; so-called 'disadvantaged' children, there is no reason to believe

that it canﬁot also be effective with many other children.

¥ . 1)

(-]

e ;T Now, What About the DARCEE Program? -~

’ - 4 ‘
Whenever trainers from DARCEE are asked to describe their pro= .

-

.+, gram, they invariably'speak in terms of the ''Eleven DARCEE Essentials' -

in their descriptions.\ They also give some indication of the sets of . °*

-

L - - * -

. recommended principles and practices’thét rest behind each Essential, ’

*

as well as how the Essentials relate to one another.

?




w?

-

Since the Essentials are dealt with in detail in-Chapter 3 of

The DARCEE .Trainer's Guide, a very brief description of each one seems

sufficient here. Keep iq‘miﬁd that these descriptions are highly over-

¢ ) -
simplified. An appreciation of the nature and importance of the Essentials

can be gained only through reading, observation of.the DARCEE classroomns,
" . © L . .

v

or both. :

°

l.. Children are groupe in different ways according to

~ gpecified prznczples to fhczZLtate tha accomplishment "of specific

- *
»

program goals. The_groupings facilitate individnalization of

instruction. v " -
f

. 2. Time cs carefully organised and utiliz ed to the best possible

advartage to prcvide predictability and variety to accomplish the program’s

. - goals. ‘
v - Te N ‘ : :

. 3. The phygical setting is arranged and modified during the

4

. . ny o . L,
school year in ways that maximize learning, mintmize distiraciion, and .
. . % . ’ R
facilitate the objecttves of the program. .

- o

k.,  The role of every teacher is that of pZaﬁher, decision-

: maker, and evaluator. Every adult -regularly in the classroom tis expected

-

to teach whether certified or not.

. ' 5. Teachers*prgpare tkemselves for every activity that occurs

_in the claésroom. Tb be so prepared they write lesson plans and engage

kY i datly péannzng and cvaluatzon meetzng .
i ‘ “ i Al : « . . \x : -
. - 4 “
- 6. Posttive reinforcement techniques are-uséd as a means of
. y) o V4 F L]




. . ' . /
managing behavior, deveZoping uttitudes, ard K \

7. Skills are developed throuéh

oo » - .

sequenced series of activities. These”activities are planned during . .
the year by the teacher in accordance with the cqpabilities of
' children. - . ' o

' . .. f\’*,‘m

8. Materials are used in creative and inmnovative ways to en- o

-

G

- sure the successfitl acquisition of skill and attitude objectives by *
. children at all levels of capability. . . '

9. Attitudes are doaeloped as a part of ‘the total progran.

The deveZopment of positive attztxdes tovard self and others and toward

school-like activities is a part of everything that happens in the class- .

IN

room, day ¥o_ day and month to mont%from beginning to end.

~ 10.  Units are qtsed and are carefully sequenced throughout the .

); . b

. ll. Par'ents are mvolved in the DARCE'E' proqram whether or not

'. eag to, faczZztate skill and attitude obgectwes

the program has a h%ge visitor. If no home vistitor is avazZabZe, ~the
»

teachers themselves plan and implement, to the best of their ability, a

-

l‘orogrm; that will encourage as much parent involven!ent as is f’e&sibile
given the Zimitationaf}f time and energy on the part of the teachers.
The preserce of the child in the program should not dﬁninish the impo?-
tant xrzol'e\af the .parents in educ.cztir;g their children.

The DARCEE program is an approach to ?he educatiofi of young

_chuldren (usua!lv four ;'70 five years of age, but ‘used also wnth three=~ h -

i
year-olds) based upon the belief that the child Qiearns from the total im-

>

pact of his environment, that what he sees, hears, smells, tastes, and -

-




.

N G i ’ -, Q
! " touches are h|s person;?)sources of_informatlon, and that.based upon this

. .

Lt . ‘information and hjs |nteract|ons with others: the child develops sk!lls,

7}ttrtudes, and knowledge that could assust h|m in future learning.

YN . ’ \ 2
P o . TH prégram rests upon an extensive set of. skill and attitude

, . . N F I
- , objectives, which are to be attained through a carefuliy sequenced cur=

- - “I"” riculhm,fa.:e*étlvely cantrolled environment, a positive approach, and a
..‘ ’ N Al . :
N low teacher- pupi |, ratvb . ,

-7 . . The chlld is asked to partlcupate in activities, scheduled at
lr\ 1 . » u ‘,

P . ‘§pechic tfhe§ durrng the day, whiéshare planned andadirected by the

. i .l , v,

- \\ -teacher. He is "told what classroom behaviors are expected of him and

- warded witﬁ posut:ve physical and ve¥bal attention when he performs

v within these Iimit&" As far as poSsible,'lnaprOpriate behavuor is ignered,
. oy &

/" WItH praise and atteation_directed toward children who are behaving appro-

— Y: prlatelyn Such procedures provude a warm and supportive atmosphere where
<
2 ' children may feel secure about the expectations and reactjons of their

4
[}

‘ teachers and where intéraction may be lively and learning may .become fun.

The good DARCEE teacher is energetic and enthusiastic and interacts con-

'
. *+

stantly with her young students. In addition, the reduced number of students

« per teacher (usually 7-10:1) enables’ the teacher to be a more effective

+

language model for each child. The teacher also serve§ as a role model foﬁ
- . the chlldren, exhibiting approprlate classroom behavnor and posltlvc at-
titudes toward se!fvand'others. Activities sare planned at the child's Ievel

. -

~ of capability and ng child neéd fear rldlcqjemor'punlshment 1f he 1s unable

e 3

to complete a task. Rather, he will be given individual attention by his

o awjeacher and helped, to cbmplefe the task so that he may feel successful and -

{ . o «

\ ) . » *
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pleased with his efforts. In the future the teacher would then plan

*

carerﬁTTV‘F@ﬁ“ﬂﬂs*chﬁﬂd*s~needs—Fn—ordeE—t0~helpwbMLbeCQmeang;igiu_7

dependently successful. »

Aé,we have stated many times before, the- DARCEE programvis —_— -

“EErefquy sequenced in every aspect. Activities hegin on familiar sub- .

jects with concrete examples and gradualiy throughout the year become more
& .
; \ . : AN :
complex, morg abstraét_anq less familiar, as skills and attitudes toward

-

learning develop.

-

The physical setting gradually changes from a Setting &
\ M
of bare walls and empty ‘book. and toy shelves on the first day of the pro-

gram, to a gally decorated classroom with chu}dren S work unlt—relevant
bulletin boards, toys, books, paintings, mobiles, and games promineqtly
. : . ) >

displayed toward the middle to end of the school year. Schedules are

&
held constant in the beglnnlng of the _program but Iater can be varied and

)

altered from time to time to provide new and excuting opportunltles when

*

the children can proflt most “from them. Attltude development is no less

-

‘carefully sequenced than the skill aspects of the program beginn

:

ning with

very simple expectqtlons, and progressung slowly, as the children progress

Fl » - <
in their development to rather complex and %gthisticated attitudes such as
* ) . L " /
j l"» s . . ' :
the ability to delay gratification for long periods of time and the willing-

1 LA

ness to work for internal rather than external rewards.
This careful sequencing of the program is one major factor in

"Its success.

accepted, and successful. At the same time, it gradually but constantly

-

moves them toward the accomplishment of the'skill and attitude objectives.,

On the other hand, thfs.asbect of the program i< perhaps more difficult for

s - ~
R .

I't kegps the children interested, helps them to feel adequate,'

f o !,




teachers té“grasp and implement effectively than Is any other portion. For

this reason, the trainer mu;t make an extra effort to understand the prin-

- - -.ciples involved, to communicate them clearly and be constantly on the
lookout for errors in the sequencing of skill objectives, reinforcement,

« 7 and jnfts, which indicate a lacL of’undé?gzbnd]ng on the part of. the -

teachers. For additicnal help in sequencing the program see The DARCEE

Teacher's Guide, Chapter 4, and A Séqdénced Guide for Recording Children's

Progress.

%he DARCEE Trainer R

If you are beginning to Teel that the DARCEE program sounds more

éomplicated than you had thought, you may aTEo’be‘wondering what kind of

o

person. can success fully become a DARCEE trainer. The answer, of course, Is

"
.

many kinds. DARCEE trainers in the past have fit no particular mold, and

there is no reason why they should do so in the future. No doubt you will

discover that you already,possess many of the ''qualifications'' necessar
Y 2 POs e Tqual Y

to become a ''good DAkCEE trainer,'" but unless you are most unusual, almost
unique, you will probably find tﬁaé you élso have tendencies that may make
the job more difficult for.,you. A trainer, for example, may tend to
focus on shortcomings of a teacﬁer's performance. guch a‘stance can-pe
extrehely~frustrating, bothlfo? the trainer and the tralnee. The
trainer, no less‘than the teachgr, mus t develop and use a positive

* approach! On the other hand, unbOQHded optimism and completely uncritical
accegtancg on the part of the.tralnér may encourage questlpnab]e prac-

tices. A posltive approach means focusing on the positive but recogniz=-

ing and correcting in a positive manner any errors or misinformation.




.

If a chlld holds up a blue cube and says proudly, "This is red," a
teacher using the positive approach must be pre;ared'to say, '"No, Johnny,
this one is blue." Trainers by. the same token must be prepared to
correct mistakes « .d misunderstandings on the part of the teachers. Not
only should they he prepared to do this, they should anticipate that such
mistakes will most certainly occur. Their occurrence and correction is a

¢

normal, necessary part of the training procedure and part of their job.
But then, what are the personal qualifications of a DARCEE
trainer? What can you expect in your new job? Perhaps the following de-

scriptior. will prove helpful to you. . . ,

Important- Trainer Skills

First of all, you will find it necessary to communicate the

DARCEE program to others, not only to potential .DARCEE teachers, but also

to administrators, parents, and community groups, to mention only a few.

Your ability and willingness to communicate the program to these people '
will, prove helpful in smoothing the road for future involvement and co-

Operatibn on their part. Once agaln, a thorough understanding of the pro-

b
\

gram is a necess}ty for the good DARCEE tralner.

(s

Some situations both in, the classrooms and outside them may re-
- \¢
qulre great tactfulness on your part. Hearing what others say and respond-

ing honestly yet tactfully will suive many problems. Really Eearing,

-~ - N
—— . L e

". however, means reail?nlistening and trying desperately to unde%stand.‘ Try
putting yourself in the other's place if you find understanding difficult.

~

It is no exaggeration to say that failure in this area could jeopardize - ,
- »

your influence with those whom you are responsible for training.

4 - *
-LL)‘ k) - .
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2’

Befng positive and supportive of the program and the- teachers,

will, of course, prove invaluable in the process of.implementing the

\
program and helping to contribute toward the success of the children.

You may find it difficult to convince thé teachers to do things
in a '""DARCEE way' if you are not in agreement with those procedures'your-
self. Even though you provide them with all the w;ltten materials ayg[]able
and as complete an explanation as possible during the training sessions,
the teachers will still have many questions. Keep in mind that all teachers
do not function at the same leve]l and that positive reinforcement works
with adults as well as w}th children. They will need your support and help

in trying tg Jearn a different abproach to teaching youn§ children. You

will need understanding, supportiveness, the ability to give constuctive

criticism, and a great deal of patiencé. Encouraging.questions and re-

sponding positively will accomplish much more than discouraging questions
and curiosity~a50ut the program, whether the questions come from teachers, ‘
parents, administrators, or community groups. We are proud of our program

and eager to talk about it. We hope youwill be too. On the other hand,

open-mindedness, flexibf][;xj and a sense of humor are vitally important.

Don't take yourself or your commi tment to the job so éeriously that you

can't laugh at your own mistakes or see the inadequacies of the program

whe'e thexﬁeéisf for your particular slituation. You will havevexcelient

ldeas for Impleﬁentlng the program and solving problems but remember to

be flexible. If‘the odds are obviously gtacked"agalnst“xggdbchange your
coursel o
i
ll\




will prove to be adequate. Every classroom will not be a teacher's dream of

the perfect teacﬁ!ng-learnlng setting. 'But, every classroom will have .

strengths and weaknesses, and this s where tﬂé trainer can play a key role.
" Help the classroom team capltalize on the strengths and use the apparent

-~ weaknesses to thelr advantage.

— — -
» —_—

You will also find that teaching .teams differ. Not all will func-
x ) N4 v
tion on the same level. Not all will be motivated to try a different

approach. Some teachers will have college degrees; others will not. Some

wi 1l have had a great deal of experience with voung children; .others will

1

hardly recognize a young child.‘ Obviously, you must then individualize your

< >

the program best in terms of theory first, leading to practice, while others
wi 1l need practical experience upon which to base their Ettempts to under-

3
stand theory. As frustrating as this can be for a single trainer faced

'

with a multitude of individual needs, it is reality.

Another reality, one often very difficult to accept, is that-all
’ . . 3_ 4 N .
administrators may not be using their total energles In efforts for your

“

a small percentage of their energies and time may be available for the sup-

e

port of your program. ° . . -

.

And, of-course, you will need to be realistic about yourself. Be

- - accep t-ing_of. your limitations, level of energy, and capabilities for

doing the job. Try.to set realistic goals to be accomplished in ample -

7

. amounts of time. Beware of promising help you will not have time to give.

[

C
-1

@)
s s
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The ability to accept reallity.is also crucial. Not all situations

expectations as well as your training prcgram. Some teachers will understand

. : i
program or ¢lassrooms. Administrators have many responsibilities, and only |
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Aside from frustration for yourself and}others you will accomplish

little by overextendiﬁ§ yourself, and tdio many broken promises over too
long a time ma, damage the re]ationshigjyou need to establish with teachers
and administrators. Written feedback {ﬁ all lesson plans for a period of

six months may seem desirable and woulﬂ, no doubt, prove helpful to the

j

teachers but realistically it requireg;an enormous amount of time to read

, : ¢

.t

and write adequate comments on even &ﬁsmall number of lesson plans. |If

Y]

you have ten teachers who write threéfplans per day, five days a week, you- ————|

. f
may find it difficult to read and reﬁ?ond to 150 lesson plans per week. .

<

Perhaps time required to do this cou’d best be spent in observa%iop-feedback

sessiqns. Thing before you promise! Budget your time wisely, and realize

-

©  that not every good idea can be used. ) -~
Now, let's summarize: 'What makes a good DARCEE trainerf”\ A Y
. good DARCEE trainer should: LT N \ -

1. be able to communicat%

2" be tactful

3. be positive .
k. be supportive .
5. be constructively crktical . . o -

6. be‘patient

.7. .be understanding

8. ‘be open-minded

9. be flexible

10. have a sense of humor

.- 11.  accept reality i N

12.  be efficlent




]3 s

13.  have a thorough uﬁderstanding of the program

14, have a realistic commitment to her job, her Eeachers, and

her program.

0f course, the "good'" DARCEE trainer is .in reality the ''good

anything else," for all of those qualities are qualitles which enable one to

deal effectively and efficlently with people in their jobs. You may feel

that you fail to excel in some one or two of these qualitieé, but who is

to SEY—that—you~may-noG—become_ibe_mosx_gffect|ve DARCEE trainer of all

time? We will only say that the extent to which you are able to develop

3

these qualities may determine the degree of effectiveness you realize in
B [y

your job as well as the degreé‘of pergonal satisfaction you may receive
~from it. And now, let's go on to a more detailed description of the

~

training procedures.

The DARCEE Training Program

Although JARCEE has been involved in training in oné form er
v
another since its incépf}én;“it was not until the summer of. 1971 that a

systematic attempt to extend the DARCEE program to sites far‘from Nashville
- . . , ~ . N L . . <
was begun. This new phase of the program was generated in part by the

[

.re]ationship between DARCEE and the National Program on Early Childhood

A\

Education (NPECE). 'During 1971-72, classrooms were established in Kentucky,

Georgia, Pennsylvania, and Minnesota. The present training program as
H

described in this manual is an outgrowth of that extension. During that

year the DARCEE trainers, faced with the necess:ty "of training teachers in

four states to operate DARCEE classrooms and become DARCEE teachers, con-

~

structed, often by trial and error, a program designed to trgln teac?yrs
4 . ) !
. - - "L'.:\) . A ., .
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in the DARCEE approach. Briefly, the prodram consists of preservice

raantng a period of from seven to ten days before the chi ldren begin the

IS

school year, regular observation-feedback visi”tsI to the classroom, and

periodic inservice meetings,2 one to three days in length, conducted by

the trainers to deal with teachers' needs as evidenced by observation and’

teacher !nput,
While the trainers experienced a number of difficulties during

the year, they did discover that it is possible to train teachers in the

e

- — - —-DARCEE. .approach_and have DARCEE-like classrooms even at such distances.

€

As we have said earlier, your situation will not be identical to theirs,

N o

your site will probably not be identical to any one site with which théy'

worked during that year, nor will your group of teachers be identical to

any group of teachers previously trained; however, with thorough understand- r

»

ing of the program and “careful adaptation using this manual as ‘a guide,

s,
3

you can train teachers to operate DARCEZ "classrooms in your location..

e . - ) “

y The next chapter of your manual deals with the preservice - .

, CR—

- e »

Igriefly, an Observation-Feedback Visit is a visit by the trainer
to the classroom while the children are present. Such visits enable the
trainer to observe the teachers during normal classroom operations and
follow up the observation with a meeting with the teaching team at which
time the trainer gives ''feedback,!' providing information, reinforcement, .
and help as appropriate té the teachlng team. In this way, the trainer ‘
can spot strengths and weaknesses in the Individual classroom program and
help the team capitalize on thelr strengths and‘strengthen thzir weaknesses.

- -

"y

2Wheri'slmllar problems show up in a number of classrooms, those

problems may indicate weaknesses In the training program itself. This in-
formation can then be used by the trainer .to plan additional tralnlng ses- .
sions in the problem areas. Such sessions :are called inservice training v

,sessions. They usually are scheduled at regular intervals during the school’
year at tlmes the chnidren are not present and last one to three days.

L A .

4.t

ERIC o | R
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P e
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training session. Observation-feedback visits and inservice meetings are
discussed in Chapters 4 and 5. '
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Chapter 2

THE PRESERVICE TRAINING PROGRAM

Setting the Stage for an Effective Preservice Session
- :

If you are extremely fortunate, you may have been present during
the interviews of your teachers before they were employed to teach in
DARCEE classrooms. Even better, you ma§ have helped someone decide which

teachers were to be hired. In the best of all possible worlds, you ﬁay

-have interviewed and“h1Ted*the*teachen§~younselfu,“But_ng exgggjgﬁgg_ ' "
N T e e e e e et

has shown that the first day of preservice may very well be your first

contact with tbe teaéﬁ;;s you are aBout toiazain. ‘Ihis'prgsents obvious

problem; in planning your preservice se;sioﬁvand, above all, means that f
. while you mugt_épqnh g‘great d%alwof time and effort in detafled planning

fo; thé sessioﬁ,.9ou must at the”same time be prepared to‘alter your plans
M'if it séé@§‘qgcessary. Begin w;th the ideé of flex}bility and'keep”al-

.

b
ternatives in mind.

/

) - Yo

Hopéfully, you will know qubte a"Jot about your teatchers. You

will know the names, experiencew and education of each teacher. You may
, : \ ¥

‘kpow why they chose to be DARCEE teéghers or even that they\hgﬁ no choice,

- R : )
an uhfortunate but possible occurr&@ce. Usually you will know who is to

be a lead teactier and who an,assistant, where each team will teach, and

. P . R IS
the number of children for whom they will be responsible.ﬁ:Unfortunagely, -
. . v [ . ‘
this -is not always the case. Uncertainty on the part of the teachers as .
to whp;e and with whom they will teach can result in serious moralé problems
|

< .

&

17 :
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’
’

during the training session., Teachers who are distracted or preoccupied

»

with these questions are not likely to give their full attention and

. 3 N ® . v . )
" energetic support to the- training session and may harbor negative feelings
L]

«

reqird you, even though you have had nothing to do with the administrative

decisions and may be as distressed witn the situation as are the teachers.

If it is at all possible, let the teachers share these perceptions and

feelings with you before the training session beéins. It is well worth

,the extra time and effort to do everything gossible before the session
~ i /

begins to assure the highest possible morale, interest, and enthusiasm

-on the part of ‘the teachers.

o
f””“*Fﬁﬁsrmat+oﬁ~on.ﬁlassrooms
. T T e, ' . I{
. With such possible problems .in mind, your FTFEf‘Urder~of;hu§jness

will probably be an effort to gain as much information about your teachers,
: S : \
their classrooms, equipment, and assignments as possigle. You should al%o

“r

do everything possible to be sure the classrooms are ready and supplies are

available before classes begin. Painting, carpeting, and otherwlse equip-

.~

" A
ping a classroom can sometimes require a great deal ‘of time, gnd busy ad=-

-

mini§trator§ sometimes get off to a slow start. »Try to be familiar with 2,

the classrooms. See that ampWe time Is given to completé necessary repalrs,

N ~

" redecorating, furnishing, and equipping the classroom with necessary

\ . ~

teaching materials If any are needed. ~ . h

- »

Now for the bfgng.' The preservice. tralning session outlined in.
& ‘e . ‘
this chapter is designed for a period of ten days. It can, cf course, bé
R . , N .
adapted for use in a shorter session,:and this has been done in the past.

.
- Ly

Keep In mind, however, that gny shortening of fﬁe“tfalnlng session probably

N T =
e N

iy
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"reduces .its effectiveness and may lend to a decrease in the accomplishment
£

of the or|g|nal objectives. Your teachers may. be less well prepared for

their classroomS, and add|t|onal training, either in the form of observation-

f edback or inservice meetungs, may be required 7 Let's assume that you have

N \
an ideal situation and your training session will last ten days.

»k\tokation of Training Session ~ .
) ‘

. Firstz you must decide where the sessicn will take place. Hope-

>

2

‘Fully, ap;ropriate space wil] be available. “Appropriate space'' here

means a classroom with tables and chairs, which will provide ample space

R

ﬁEr making materials and will lend itself to rearrangement for such acr

tivities as role play, small group discussions, and- the use of audlo-V|sual

e =

materlals, If possible, it should be located nedr a DARCEE classroom.

.

T§§-$‘”\““*“~\~N*Nﬂaying found the most_appropriate space available, find out what 1 .

e
N

— L
facilities are available for-lunch and coffee breaks. If the teachers must

R4
-

trevel some distance to a restaurant for lunch, more time will be required.

v

Such small details are vutal to a smoothly running tra|n|ng session. “Allow ., .

nd -

. ample time in vour schedule for all activities, but be as efficient as you

-

can. Draggung out agtivities may result in dragging teachers who may lose

» s

Y

", interest and “tune you out." _ .
. ) ‘ N . ‘ \ > . N , @
. DeVelogﬂng the Schedule ’ v -
‘ o Be sure that you are thoroughly familiar with all the Essent:als

and thelr implementation in the classroom. Select those objectives and

. Lt N

) s:rategies that you wnsh to use in the session. Develdp your schedule, > )

v

write |t down, and prov:de coples for each teacher. This will help youy

o . 24 .
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-

-stay ''on schedulie' as well as give the teachers an idea of what 1{es .
ahead. Collect the materials ydu will need well shead of time. Time

R ”f spent in preparation for the session has usually been found to make the
difference between a dood”session and a mediocre to po;r one! An ample

supply of scissors, for example, can make the time sEent on materials
o .
. . .-
» development productive and useful, while a shortage of scissors can lead
. A ] L
. to fristration and wasted time. ' . ot

-

8 _ Planning te 'Keep Communication ‘Lines Open
\ if time permits, .a brief personal note to each teacher including
time, place, schedule, and any special instructions, directions, or requests

A} \b L] .
» . )
you may have would .be appropriate. Just as it makes a child more comfort-

ctable on the, first day of 'school if the‘teacher obviously'is expecting him, “j'
your teachers-may feel more comfortablehand_positiQe toward the DARCEE s
program if théy Know that you are expecting and planning for them.

~ Another way of helping tqaehers develop poslitive attltudes toward
E “ N

-
the program i$ to be accepting of questions, criticisms, and negative at-

. / . . . 1}

' titudes on the part of the teachers. Even I¥ you do everything possible to

C .. . A
deveiop positive attitudes toward yourself and-the program, you may not

succeed totally in all cases. To help you tg be aware of the attitudes ‘ -
of the teachers you may wish to ask for ”feedback,sheets" at the close of /

each day on which each teacher Is asked to write a brief, &nonymous note

*glving her candid opinion of the day's actlvities. THis will help you

.

. discover weaknesses In your plans and presentations and will sometimes
n - \ .

.even glive your ;go a badli needed boost. Your avallqblil;y during.lunch and

A
»

.1 . - .,

%
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coffge ef/eks can also be helpful in terms of becoming aware oé\IEE‘ ’ .

. v ’ N
- d -

feelings of the teachers.

-

A relaxed,-casual atmosphere also promotes the'development of

openness and positive attitudes. Often people who are too timid to

speak their minds bigore a farge‘aroub of thelr peers may spéek qui te ’//
willingly, or at least\allow them:elves to be drawn into the conver-

sation, If the size of the group is reduced. Try to prOVlde ‘as much ‘
N

."-‘._ R
T4

small group dlscu55|on and individual attention is Is feasuble in ycﬁ? E

~

?

- . . . " ¢
- .

N . PRI
situation.

. . h
. B % . - S~

— . *

T " One description of a teacher is, ''A.sage on;stage.? While the ) -

"sage-on-stage ro¥e' is at times unavoidable, it can beythreateningf

~

to your teachers. Try to relinquish.that‘Fbje. Allow time for i -

. Voo . .
.. .participants to discuss. questions among themselves. Plan to,5it among

them when you can, and try to be part of the group as often as possible._ ' A
Your physical prEsence in the “Front of the room," eonstantly,saparated *
- from the .teachers by a protectlve desk or table. may communi cate a different ”

message than the message of zcceptance and supportlveness that you verbaiuze.ﬁ
N 6 )

AQEFr all is said and dcne, training teachers and teachtng ch|1-

dren, indeed, have scme common elements. In Fact, you may well aVond un=

. necessary probtems by planning your preservice sessions with an eye to ) :

"Tijps for Good Teaching," found “on eages 142-47 of The DARCEE Teacher's Gulde.

A final summary before we begin the preservice training sesslon:

1. .Plan ahead; be prepared! (Be sure to haVe all materials

ready.) 5 ‘ .. N el
' N _— " -

Know as much about the program, the local _system, the teachers,

B " .« v N N
, LI
N >
. 4 }

IS

-

=]




BN

(B 22 . »

and the .chi 1drén as you possibly' can.. .

cn . R

3. Plan to create'a positfve attitude, to be supportive,
N ’ t patient; and helpful.- . -
) b, Plén ;:o balance your sessions, proQic_iingi active$activities
. . _ between se:ient:ary ones whenever possible. - o . .
) | 5. Individualize. y.ouf' progr'am,._\'us,jng different approaches ’
s . ~to the same-"subject, since peopie learn fq.dlf'ferent: ways’T -
- 6. 'Remembiar:, the s'ulccess of‘ the pr;ogram _rgé_x_ depend on “you. .
. . ) X i | - . N
- e Ch,aracterlst:fcs‘ of the Presgrvice Training §e§slon ' . - “ '

K

Let's begin with a brief description of the overall session.. I¢

s ¢ -

2 shou‘ld”ﬁ;st not less than five days nor ‘pr'obably moman tens It shou‘ld

- v ! .

v, be ,,aéapt‘ed by you, taking’ account of factors*sych_ astthe number of parti- ~ -
7 ) < * - 4 L] *

-

ce

cipants, the presence.or” absence of .an operat lng-DARCEE classroom, ‘and the

s

availability of facilities, eq ent, -and mater‘;l‘als% The toples £ be

*

R . ) dé'al,t w-ith include: 2 _ ' . -
. ‘ 1. Introduc.tions' afid Orientatéon : ’ ] " B .
N : ‘ 2, Grouping, Organization ;nd Us;'e of Time, ard ql:’h"y;s:‘Ic'aJ ;:‘»ett:'ing
' o 3 "Rolg of the Teacher R ’ PN )
' / ‘ - 4,  Teacher Preparation~ ‘\‘\; C ‘ L
o * ' 5. Positive Reinforcement o - .
' . t 6. Skill Development ‘ ‘ - ‘ - X . . .
. 7. Materials Use and Selection ' -
' . 8. _Attituds Deve.l‘opmeni: o :
o 9.. . The Unit Approach e
0 Materla'l's.DevelopRer!t and Part.:l'clpatloh In the Classroom

*
.t '
L, !

[N
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.. © 12. * Long Range Planning

Each of fge topics Is presented in this manual in terms of an overview,

: objectives, and‘strategles‘fdr'accomplishlng those objectives (see

Appendix A). The overview, in each case, is*a very brief description

‘with comments directed to the trainer. For the actual content, the

/

trainer is directed to the corresponding section of {he DARCEE Teacher's

-

»

Gﬁiae.

The Preservice Training.-Schedule on page 26 will give you a
geﬁeral idea of the tatai'program and.how it is sequenced. This

" schedule was designed -for a ten-day wq}kshop.with an Opgrating class= *

room available for observation and’participation‘and not more than 15
\ * . ,

“ v

participants.g These conditions we consider to be ideal. When no class-
room i$ available, you may substitute Elides}‘video tapes,”recordings,

-

and role play. |If the session is shortened, wgistill recommend dealing '

o

with each topic, even if there is time for only a brief introductory
> * . . * \

presentatibn. Those topics ”touched‘lightly”'ﬂpring preservice would

. then be expanded upon during observation-feedback visits and inser- -

vice meetings. We also suggest that you teach each topic in the

s I .

: ¥
_order presented in this book, since the simpler, more concrete topics

v - v

»

- e

are presented first. .

+

“ As you can see from¥the schedule on'pagg 26, the session be-

gins with an Introduction and Orientation day. Although suggestions

‘for this da& are given, it is necessary for each trainer to decide how

e
-

introductions should t?ké pladé’anﬁ what ofientation is needed to the




school 'system, xts connection wnth DARLEE its decision to use the DARCEE

-
e «

program, and_the way in which the program fits into the systen itself.
. 6 )
Historical information regarding DARCEE, as well as I4s connection with

CEMREL may elso be given at this point. The slide sehuence and:seript\on
DARCEE Essentfajs should be used and discussed during this meeting, and’
teachers should be assured that c]assroom observatlon will take place as
soon as possible in those cases where it is possible at all, r% there is
no "classroom avanleble, the teachers should be told what strategies.will )
be used in its place, such as video tapes, slides, and recordings.

The introductery session, Observation and Participation d@nd ‘ '
Materials Development, requires each trainer to develop the ‘topics in
accordance with his or hér own unique situation. Careful pIanning and
organization, as well as efficient use of time is essential to the effec-

tive development of thege topics.

-

Appendix A, which deals with each of the t0pics\Iisted above,

includes several strategies for accomplishing the objectives of the topics.

If time permits, you may wish to use every strategy, but more likely, you

will find this unnecessary and |neFf|cnent in terms of tlme. Select care-

Fully those strategles you feel comfortable with, which seem most apprOpriate

for your situation, and which provlde a good variety for your session.

t

Follow passive strategies with active ones whenever possible. Long. periods

of unbroken Ilstenlng can be very tirlng, making concentratlon extremely

diffidult for the trainees. It Is also advisable to take advantage of

‘every opportunity to provide teachers with the experience of working to-

lgether inlteams. When group tasks are assigned, they should be dope by the

— , ) 29 . ’.F

»




x ) o ’ . <
—-—-.\_“ . ’ rd
25 «
teachers who will actually teach together in a ¢lass room. '
~— Again, your plans. will depend to some extent on the number of
_Ttrainees in the session. While it may be possible to work with a larger
J k : ' ‘
number of pafticipants, DARCEE tralners in Nashville feel that 18 to 20
Is the max]mq@ number gafwgfﬁlcﬁent, successful training sessionc. ]
T~ ' A Schedule for the Preservice Training P
il If a DARCEE- classroom |s avaitable for observation and ‘
participation, it is neccesary to coordinate the Preservice Training'
Schedule with the Classroom schedule in order to insure that trainees see 3
. “those sections of the classroom day which are appropriate to the objec-
\ . N . . ;
tive of the observation visit. The Daily Schedule below was used in pre-
paring the Preservice Training Schedule on page 26. Note, for example -
Figure !. A Possible Daily Schedule
\ -8:00 Teachers Arrive
,8:15 Arrival, Greeting, Snack
. . 8:45 Bathroom
: . 9500 Large Group
930 First Small Group
9:50 Second Small Group
\]O:HO ©  Bathroom :
10:20 Outdoor -Plan
. 10:50 Structured Free Choice
11:15 Bathroom, Wash Hands
,II:BQ\_ - Lunch ’ . - .
| o
. \IZ:OQ Nap
|
l:3q§ Outdoor Play
2:00} Large Group
‘ 2:20\ Prepare for Dismissal
| 2:30 Dismiss
,2:45 ' Planning and Evaluatian
‘14:00 Teachers Leave

I
|
|

\ ai)
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. that on Day 3, the preservice sessian is planned arouﬁﬁ the Planning and '
Evéiuatlon meeting in the classroom wl th” time -being given on Day - for
observation of the remainder of the PIE cycle. That is, on Day 3 the par-

5 o

ticipants observe the planning for Day 4. On Day 4, the partlcﬁpaﬁts ob-

P

serve large group, and both small group activities in the morning

@

'(implementatlon of the plans made on Day 3) and evaluation of thosé activi-
. ~ ' -3

ties by the teaching team .in the afternoon. {n this way they have observed
the entire Planning, Implementation, and Evaluation cycle. You may use
the daily schedule (Figure 1) along with the preservice schedule (Figure 2)

in order to understand what portion of eaéb day is to be observed and

what’ the teachers are expected to see.

-
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OBSERVATI.ON-FEEDBACK VISITS

-~

AY

What Are 0bservation—FeedBack'Visits?

Now that you have finfshed,the preservice training session

and havé helped open the DARéEE classrooms, you are at the point of
entering the second phase of éhe training program known a§ 0b§grvatio;- T
feedback visits. This phase refers simply to a series of¢regularly
scheduled visits to each classroom thch will préviae an opportunity for
you to observe a full day's aqtivigies and proyl@e feedback to the
teachers on their performance as members of DAkCEE teaching teams:

-

The'Rationale Behind Observation-Feedback Visits

3

7 ~
“ i Observation-feedback visits are part of the training program b

for a number of reasons. In the first place, it is unrealistic to expect’

that teachers will be able to apply all of the DARCEE Essentials properly —v

following a preservice session. Some Essentials, such as Attitude

DeQelopment, Skill Development, and the Unit Approach, are difficult to

-

apply in practice, and even the Essentials simpler to understand might

" - .

require special assistance in adjusting them to the specifi; local con-
ditions. For example, the use of pégitive feedback as é behavior manage-

ment technique may, sound simple during the training session. Faced with

-

seven children, however, three of whom exhiblit behavior problems and refuse .

to cooperate, the teacher may quickly revert to ﬁegative, but more familiar

29
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actions and statements with the conviition that "positive reifnforcement

- A “
¢ - "y . % ’

just does't work!" -Such situations frequently occur. °t

/
A second teason why observation-feedback visits are needed is

that the DARCEE program makes heavy demands on teachers. For teachers
who in the previous yeaf spent little afternoon and evening time 'prepar-

'ing for class, they are pgow given the éddéd“burden of having planning and

>

evaluation meetings (of ten gfper school), and they are expected to write
lesson plans for at least two small-group activity periodé. A common
~

reaction to such demands is for teachers to take 'short cuts," such as

disbanding p]anning‘and evaluation meetings, ceasing to write lesson plans, p

and repeating each day the same activities 'that work.' Observatichn-feedback
3 Y
visits may be used to spot such 'short cuts' and to help teams find other

kinds of short cutg that'maynﬁot camprom}se the program. (More apbropriate'

short cuts would be the use of abbreviations in lesson plans, efficient use

of DARCEE materials, such as DARCEE Resource Unit Guides and A Sequenced .

Guide for Recording Children's Progress, énd Increased use of other re-

source materials that have ideas in them for activities.)
i
A third reascn for observation-feedback visits is. that classroom -
teams often find themselves confronted with problems for which they simply

are not prepared. A negative'attitude on the part of other teachers In

the school system; a child with severely limited ability; physical or emo-
(n .

N

tional problems; a teammate who refuses to 'do her share'; lack of necessary
equipment or materials; an extremely uncooperative parent, principal, or
janitor--all these situations may be extremelf_demorallzlng to the team

.effort. At the very least It Is important for the team's sanity and

c

34 . . S 1




/- 3] o
. BN . .

<

"e?flciency to have another person see and, hear their probleﬁ. Sometfmes,}

AN
N N . - - %
jt helps for team members to hear that other teams are also having thkir"yZJ h .
. & : N ) 5
share of troubles. In addition, perhaps, you could offer suggestions or

-

help your teachers conceive of thelr own solutions to their problems.
. .

Implementing '0bS@rvation-Feedback Visits T e

Typica]?;?\an obserygtfon-feedback visit is scheduled for ééch

classroom sometime during the second or third week of operation ard about

rd

once every two weeks thereafter until the classroom seems to be operating

smoothly and no major problems are gncéunte(ed.] At this time the Vi{itsl

ve

may become less frequent with feedback. sessions reqdirlqg less time. Visits
are conducted on a diminishing schedule as the teachind teams become more
Eomﬁetent in the operation of their classrooms. Some classrooms will re-
quire more attention than others and for a longer period of time. :The

observation-feedback schedule mus t be determihed by you, taking into con-

~ I s

sideration the number of classrooms to be visited, the amount of time you-

~

can devote to them, the needs of the individual classroom teams, and the

length of time the classrooms have been in operation. . "

~

You may wish to contact the teachers before your visit-so that

¥ 1 ~ :

each team knows when to expect you. At first, observation by anyone is
..o

extremely threatening co most teachers. Do what you can to lessen their

&N

qnﬁiety. A positive, supportiv- attitude will go a long way in this
direction. On the other hand, you may feel it is.less threatening to in-

form the teachers‘dﬁring the preservice session that you will be making

d

%
-

b ]Of course, the frequency of visits will depend on the number
of classrooms for which the trainer is responsible.

>
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observation-feedback visits, what their purpose is, and how often you may
N <- R ° -
be expected, but not the exact day of the visit. In either case, you must,
[Dv % . . \ . Y
pF%pare the teachers for your visits and encourage them to view the visits -

in a positive rather than negative light. Your own attitude toward'the
Q2 % -

visits is of crucial importance here. Perhaps letting the teachers know

the exact day of your visit is a good idea since "'pop' visits may be viewed

sfmilarly to ''pop!’! quuzes--seelng if you are doung somethlng wrong! Alsc,

W

teachers may be planning fleld trips or films for that day and you should -

t

knpw what to expect. Another day might prove more useful.

.Another point to keep in mind is your responsub‘ﬁlty to the prin-
'cipa] of the school that you are visiting. It is only common courtesy
to stop by ths office to Ieftﬁhe principal know you are vi;itingqthe class~
room and ake*willing to talk over problems or answer questions regarding
the program, 1f necessary. To protect your relatlonshlp with the teaching
team, however, it would seem advisable to aveid discussing your assessment

of the feachgrs with the principal or other;administrators.

Thus far, the discussion of implementing observation-feedback

visits has focused on the scheduling of:vlsiﬁs, informing teachers of the

visits, and with Being accessible o principals when you v?sit. The main
tspig yet to beléealkswith is that of the visit itself. What do you do
during an observation-feedback vlslt? Typlcally, your visits. should have
nNQ phases, an observation phase asd a fesébgsk phase.

In the observation phase your main ;Esk Is to observe the teaching

day of the classroom team. It may prove benefigléi\fo you, as well as to

your teachers, to keep some record of your observatidns\throughout the year.

3

&
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. feedback visit,

such written records may help you be objective and efficient in co]leeting

" more problems than you_ and they will have time to discuss.

s

‘Such records may help you to see and'gplnf out to the teachers the progress

L
'

-

. . o Sy L L
" they are making, as well as help you to spot trouble areas or weaknesses

~

Fn your tralning procedures. Perhaps, as often as three times during the

_year, say near-.the beginnlng, mlddle, and end of the program, you may find '

It helpfu? to use The DARCEE Classroom Assessment Scale in each classroom.

"This Instrument is designed to assess how closely a classroom resembles the

A
]

Ideal DARCEE classroom. Because this instrument .is ‘time.consuming and com-

plicated to use, it is not recommended that it be used on every observation-

A simple rating sheet listing the various Essentials with

»

space for rafings‘and comments will probably prove to be sufficiently ‘in-

formative and efficient for use on a regular basis. A suggested form Is

shown in Appendix C on pa5e5395-200 of this manual.

-

You will probably

find it desirable to adapt these suggestions to your own use. In apy casey

information for your feedback sessions with the teams.

-

The second phase of the visit, the feedback phase, takes place

. . .
following the day of observation. By the time this part of the day comes,

you will probably. have extensive notes that suggest that the team may have

’

We suggest that

you examlne your notes before dlscusslng “your observatlons and that you

choose carefully on what problems to have the team focus Its attention. It

v

is easy to present teams with more problems than they have the .emctional
energy to deal with. We also found it helpful to let teams know In

what ways. they are doing a good job. When a teamhfeels the DARCEE trainer

" appreciates and sees their efforts and the results of their efforts, it is

1Tkely to ImErbve\the team's morage.and encoﬁrage the team to continue
Sy o .

\3\7 “~

e

-
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‘/ making serious efforts.” Finally, we have found it important to.allow time
for~the team members to bring up concerns of their own, and when they do,

50, to let them know that they are being heard and that these matters are

appropriate for discussion. -

Conclusions ’ e
, To summarize:

1. Observation-feedback visits are a necessary continuation

o training. . A

/ 2. They should. be scheduled at regular intervais begfnning with

A -

- - « v . 2 -t -
very frequent Yisits and operating on a diminishing schedule with less'xfre-

, quent visits as the teaching teams become more competent in using, the DARCEE

° ~

approach. ) L. Lot

- 3. _MWritten records of these visits should be kept. Periodic

f -

use of The DARCEE Classroom Assessment Scale, along with less detailed
- — ;

-

observation records, are sufficient, <

. Maintain a supportive antpositLve attitude toward the team.
and at the same time correct‘mishnderstandipgs and give additiq%al training

, ¥ ‘_ ta "'; .
when necessary. |f the team is having problems, be a good listener and try

-

to assist them in solving their problems.
N S 5. All areas of classroom operation and ‘team morale are within
the domain' of the trainer. Problems with -parents, school admiantratorsf‘

“chi ldren, or team membeis should be considered and resolved if possible.
//
/ . :

*

a
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Chapter 4

A ~

INSERVICE TRAINING - - - ¥ ‘ " *

It |s aEtually misleading to reﬁer‘to Inservice training as the

. third phase of the training program, as this |mp!|es dn ordinal posltion
follow1ng observatlon feedback visits, which have been referred to as the
second phase of tralnlng. Inservice and observatlon-feedback visits, In

. fact, overlap each other, since they both‘pontlnue.tﬁrougbout the school
year

.

Inservice meeting dates are frequently scheduled by the school

A\

’ * [ . )
system on a system-wide basis. In such cases in your school district you

. may| wish to make arrangements with administrators f&?~a>$eparate irservice

- *

pPrggram conducted by you wlth the help of any outside consultants you feel

ma mgke valuable contrnbutions to your program. You may also flnd It nec-

~
.

eskary to make arrangements for adéitlonal'inservlce training sessions for
ygur staff. A sqhédule of one to three inservice days every eight to ten

weeks would be ideal. The children should not be present on these days, ,

.
te

and all of the DARCEE teachers shouid meet together with you and any

~
o

consu'tants. -
Observation- feedback reports are valuable in spottlng trouble

_ areas whlch may need SpeC|al attentlon during an insgrvice meetlng The

teachers should also have an opportunity to give input to you as to their

/1

. individual needs. It may not be possible to Heal with ebery prob!em“every

teacher has, but if&many teachers are having trouble with behavior management,

' ' 35
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% . for example, a session may well be planned to deal with that particifar .

°
S e

. - . N o -
Subject. Individual problems may best be dedlt with durjng: observatien~
: , N )

3

EN

feedback visits. . - CE -

L4

- Inservice meetings_are also u o extend the train.ing done ip

-
-

/ the initial training session. The sequential nature of the program and
- - . - @ e . . . . []

_the limited amount of time available for preservice training usually means ,

*

. that teachers understand how to open. the classroom and continue |ts oper-

PO ation in a! DARCEE way for a limited peFiod of time., As the children progress

andftheir needs vary, teachers often feet unprepafed for later phases of

1

the program. They frequently. find It,diffiquit to know ''what comes next,''

N -

both in' regard to attitude and skill devel&pmeh{, Inservice training ses- -

slons can be used to hefp teachers sequence the program correctly. As a

-
" v L '

-« part of the session, long range plans could be“blocked out fof‘the next

“few weeks ihclﬁding qh%ts and sugges ted actileies.\ In this Way'contlnual

4

- pFogress can be made toward reaching the objectives of the program. -

—

While inservice meetings are not always seen as moral!s bullders
by teachess on a system-wide basis, It has been our experience that a
well-planned meeting which focuses on goplcs of spec]flc Interest to a
specific group‘of teachers can be highly st{mulatjﬁg and éf qreat }nter;st
and help to them. For this reason, régularly scheduled Inseré}ce mee tings

which not only(glvg_téachefgﬁédditlonal tr@inlng'but also enable them to

6. T !

strare ideas, problems, successes, and fallures can be extremely vallable

N to the ,success of the program. This is especially true where each team
« - * -

“works in a different s¢hool and feels more or less ]solated from others
- A ‘
in the program. Try to provide opportunities for teachers to share

« b
-

-

.




matéilals they have developed or actlvlt{es'that have worked extremely well.

In addltlon, é%ffee.breaks and free lee hay be valuable for airing grlpes -
/ .
and feellnqs of |nsecurtty with the ‘new program.‘

\

* Of course, what you can do and how much you can cover depends upon

Id » - o
. .

the length of time®devoted .to the Inservice meeting. |If time permi'ts, say .

in a three-day meeting, a day spent on materials development may prove to

~

be wa1l worth the effort. Also, time devoted'to record keeping, using the

ot

oook, A Sequehced Guide for Recording Children's Progress; may be time

well. spent. AThe teacthé teams tan give yaluable inpﬂt during observﬁtion-

I
>

. Jeedback visits as to their needs and how time may most beneficially be
- -~ ‘o v - - ~
3’ used from the|r ponnts of -view: : ’ . ‘ :

Py

As in the case of preservice training, it is advisable to plap

”

. carefully and |nform the teachers of your’ schedule: prior to the meeting.’ Y
. They also should befaware of any materials they should Brlng wuth them tL
4 ~the sessxon,Asuch‘as record booklets, lesson plans, bi;ck olens, and ideas )
e v N
. or’materlals qeveloped that are:to be"shared_wuth the group. If‘they Know .

~ the ereas'to Bércovered, you may ‘want them to jot down ahy questiong they .,

may have prior, to the meeting. These questions ‘coyld be sent to ybu along o .

with their suggested topics to be covered during the meeting, or/you could+
LI « . ; . ) Y . - ., .‘
«simply schedule more time for questions during the sessions. . ‘

M > ' ) &

. Let's assume that you have opened the classrooms and[this |s to

- 2
3

be your first inservice meeting. Classes "have been in sessudh e|ght weeks.

5 - - .
You have five classrooms with three“teachers in each room.‘r You have con-

3

ducted four observatlon feedback visits per classroom. Durung’your vislts

1 -

v

|
you Rave noted’ several prob lems, the mosk prevalent -one belng a lack of
|

v

understanding of the sequencing principles and the use d% the book,

s
k

o
.-

k%

. . . 43 ) j 3
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playtime.

o’

-

. 21 77 8:30-
* 9:00-
.9:30~

10:30-

10:45-

. - +2:00-

s _1:00-

~¢

Oct. 22

:30-
145~
‘45
:00-
1:00-~
J1:30-

+30-
:45-
130~

wWNN

*Please bring

o

9-00
9:30

10:30 .

IO bt
12100
1:00
2:30.

. "

-2:45
-h4:15
h 30

R

-9:06
9530
-10:30

10:45
11: hS
12:00"
1:00
1:30

2:30 -

2:45
3:30
4:30

e
-

A Sequenced Guide for Recording Children's Progress.

bécoming qbfteynega%ive with the children and,

* when positlve relnforcenent doesn't work."

t|on your inservice meetung agenda might be as fo]lows

-

Scme teachers are

>

lacking enthusiasm, fail to-

interact with the children appropriately during activi tjes, meals, and )
Input from the teachers themselves indicates additional problems,

*but“the-ma{n concern Seems to be, ''What comes next,“ and ""What do you do

°

On the basis of thls Inﬁorma-

Inservice Meetung
October 21-22, 1972
Baker Schoo?l, Room 7
' L]

Cof fee- :
Announcements, Review Schedule
Sequencing the DARCEE Program (Use Record Keeping
Book) -
Break
Sequencing the DARCEE Program (Contunued)
Lunch ~
Que%trons on Sequencing--

Group Discussion

Group Practice
Bteak '
2 Teains Block Plan for Next 6 to 8 Weeks

G?oup Discussion of Tentative Plans
End

13

Cof fee
Discussion, Question and Answer .

"-Positive Reinforcement

How It Works and Why It Dosenit Sometimes
Break . \
Rote Play and Reinforcement
Discussion
Lunch

.Question and Answer, Group Discussion

Role of the Teacher
Enthusiasm and the Game-1lke Approach
Break
Role Play Game-1ike Approach
Final Discusslon Wrap Up. N

your record keeﬁlng books, as well as a supply of block p]ans.

42 ﬂ
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Your observation-feedback visits following the inservice meetings
) /
will provide an opportunity for.you to evaluate the effectiveness of ycur
inservice sessions. You may see Immediate Improvement in problem arcas

dealt with during the meeting on1y to notice a decline in the same areas at

\

a later visit. This may indicate a failure to grasp the prlnélples Involved,
which leads to less effectlive judgments'as the decisions required of the

teachers become less like those discussed in the meetings. |f you belleve

rd

this to be the case, additional inservice and observation-feedback time must
-

be given to these principles even though you feel you have covered them suf-

ficiently in the past. Here again, we remind you to be supportive, positive,

understanding, and patient. You may find yourself saying very much the same

thing ‘to the same team fcr weeks on end before you begin to see improvement.

Many teachers only understand the principles |nvolved and become reasonably

fndependent in their classroom operations after havung taught through one

- -

. full year's program. Some may take even longer. OFf course, others, fortu-

nately for you, will need much less support and attention. You may find these
teachers very helpful during inservice discussion. Their explanations and -
examPles from actual experiences may mean more to the still conéused \\\
teachers than your own. Be on the lookout for teachers who exhlblt a good

understandlng of the program, and let them play an active role in the

d|scu§5|on.

Above all, remember that inservice meetings are a necessary part
of the training program. .Make them useful to your. teachers by.tallotlng
the sessions to their needs and providing opportunities for questions, dis=-
cussions, sharing ideas, and ajring coﬁplalnas. The teachers should feel

that they are an integral part of the program, that they have some volce

in its operation, and that their ideas are being heard and considered.

43
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i

SOME CLOSING REMARKS

. t :
Now that you have gohe through the various aspects of the train-
i

.ing program you may find the nggestéd training schedule on the foilowing
| . .
page helpful in terms of ”puttihg it all together.'" Please keep in mind
: &

that this is a suggested schedule only and will, of course, require changes
depending upon the numbér of classr;oms you have, the arrangements made for
inservice meetings within the system, and the time you have to éive ts your
traLnInQ duties. . You may find it more'cgnvenient'to visit a few classrooms
each week rather than to spend one entire week in observation-feedback

sessions. The important thing to remember is that classrooms should be
»

visited at least twice a month early in the program and the visits should
come at regular intervals.
Throughout the pages of this guidebook we have attempted to

|
describe in detail the procedures for training teachers to operate ‘''good"’
L ‘\

DARCEE classrooms. This attempt has provéh to be for us, ;ﬁ\we'are sure
training will be for you, both difficult and rewarding, frusérating and

enlightening. You have undertaken a difficult task, and we have not in-
tended to minimize its d}fficulties, but in our.efforts to\prese t the

-’

problems honestly, we may have viplated one cardinal rule of the DARCEE

- i

program--that of the positive approach. |If we have been overwhelming in
our demands and discouraging/in our comments, blame our desire that you

be well prepared so that you will be influential in increasing the success

-

-
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7 . . /
of young children_in school. You can help teachers to better prepare chil-

dren thgpd%ﬁ tHé‘developmgpt of attlitudes and skills necessary for academic

L o .

succe;s. Perhaps you can helb to.avoid the waste of time and talent which

all too-often marks the educatlional process for many children. It has

beernn done before. 1t is worth the effort, and we wish you success in your

-

new adventure.




. _ APPENDIX A

LESSONS FOR PRESERVICE TRAINING




‘Lesson 1| ’

5 INTRODUCTION ‘CORIENTATION
Cverview

The trainer must decude what information will be given at *nls
time and how the session will be organized. |t—ks appropriate to use.the
Ffirst day of the session to get acquainted with one another and with the ° :
program In general, its history, goals, philosophy, and essential aspect5.
If observation faclilities are avaiiable, it is well worth the time to
spend an hour or so actually observing the classroom.” Participants may
not understand al'l they see, but a short ouservation period should help .
to stimulate their curiosity about the classroom and how the program
operates there. |f observation facilities are not avallable, a vary brief
video tape or film of the DARCEE classroom might be used as a substitute.
If neither video tape nor film is available, more time should be given
to the slide presentation showing the DARCEE Essentials. You may wish to
expiain what DARCEE means and how this program fits into the local system.

Keep in mind, that the first day is extremely important-in de- .
veloping the appropriate attitudes toward yourself and the program. Help o
the teachers feel at ease, but at the same time, communicate a feeling
that the workshop is. important to them and requires one hundred percent
effort from them. While you must actively encourage questions and dis-
cussion, aviod the tendency to explain it all in great detail on the
first day. This usually promotes confusion and wastes time. .Concentrate
on getting acquainted, explaining the program, and attending to general
business such as any forms that must be filled out, glving materlals to
the participants, etc.

Ob]ectlveS'

1. Teachers and trainer will get acquainted with one another
a and begin the establnshment of a good working relationship. (See Strategies
"2 and 7.)

2. Teachers will be able to explain how the DARCEE Progéam and
- the local site are related to each other. [(See Strategy 4.)

3. Teachers will be able to state in their own words each of
DARCEE's essentials as they are summarized in the presentation. (See
Strateyles 5,6, and 7.) :

L7
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Strategies:
- 1. The trainer will arrange to have name tags and/or place cards

for each teachier when the teachers arrive. Packets containing necessary
materials, such as data sheets, note pads, penclls, and informative bro-
chures should be given each partlcupant. You may wish to place these
on the tables before the. teachers artive, in order to save glme during the
session, . -
2. (Time: 30 mlnutes) While introductions need not come. -
immedlately at the beginning of the session, it Is customary, and many
trainers and participants feel more comfortable once the "ice is broken."
There are many ways to do this. One suggestion is for the trainer to
introduce herself (himself), glving name, position, brief background and
one or two personal items about herself. For example,

’ "M am Helen Schmaltz. | am the DARCEE preschool
' : coordinator for Heavenly County, qklghomd, and |
want to welcome you to the program. .| would like to
know more a-out you and |'11 begin by telling you
more about me. | have a M.A. in Elementary Ed., | 'have

taught 3rd grade, first grade and a DARCEE classroom.
This year I'm looking forward to working with you

and the DARCEE program. | am single, | have 2 dogs,
3 cats and a mouse. | love to cook and hate to eat!
Now, you know about me, let's find out about you.

We'll begin with Thelma. Thelma, tell us your name,

what experience you've had, something you like and
something you don't like."

This usually results in some amusing statements which in turn result in
“wrelaxation and laughter.

.
.,
N

- Another suggestion which has been used in the past: Each parti-
cipant is asked ro fill out a card, introducing herself (himself).- The
cards are collected and redistributed by the tralner so that no one has
his (her) own card. As each card Is read, the participant who has written
the card identifies himself (herself).

A third suggestion: Instruct the participants ta turn to the
person seated beside them and .in the next 5 minutes exchange as much in-
formation as possible about one another. At the end of 5 minutes the
participants introduce to the remainder of the group that person with
whom they have shared ‘information,

3. (TIme: 10 minutes) The trainer explalns the materidls
\packets, what they contain, and how each item will be used. |f feedback

)
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sheets are to be used, they could be explained at this trmes

4, (Time: 30 minutes)- The trainer should briefly spresent the
explanatIOn of DARCEE and its relationship to the local site. A local
administrator should, If possible, be included in the 'welcoming ceremony."

# 5. (Time: 1 hour) The trainer should give a brief éxplanation
.of the~slide’ sequence to illustrate those aspects of the program that
DARCEE feels to be essential to a ''good' DARCEE classroom. You may -
" wish to ask partucipants to look at the list of DARCEE Essentials in
The DARCEE Teacher's Guide at this time, asking them to glancé over the
Essentials quickly before you present the slldes ,

6. |If there are observation fac:lit:es, you may wish to schedule
an hour's observation time earlier in the day when small groups are in
progress. !f video tapes, films, or slides are to be used, it would be -

appropriate to use them after the discussion of the DARCEE Essentials.

7. Time may be alotted for the group to discuss observations
or ask questions on any unclear issués discussed during the day. Review
and clarjfication of the preservice schedule, assignments for redding ..
. (the first three Essentials in The DARCEE Teacher's Guide), feedback
sheets, and announcements or unfinished business concludes the first
day of the tralnlng session. Don't be disturbed if you finish early; )
the first day is long, tiring, and often confusing for the participants
as well as the trainer. With this in mind, remember to schedule a break
between Actlvuty L and 5, as well as one in the afternoon.

<
Materials:

Packet for each teacher including:
personal, data sheets that request information you need
introduction cards (if used)
preservice schédule
note pad .
penci } v
brochures, (if any)
booklets, (if any) >
place cards
name tags .
a guide for'DARCEE teachers
Slides )
Projector » . '
Screen
Other
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(This space may be used te make notes for.future reference on

the effectiveness of this presentation, necessary changes, additions,

deletions, ideas, etc.)
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Script to Accompany Siides: An Overview.of DARCEE!’
Slide - y a Seript. )
\ ., l . . ‘ ‘ ‘.P"- ‘“ : O .\
Titie picture - Words DARCEE The Demonstration and Research
""DARCEE, an Overview.' . Center for Farly Education, has been engaged J
.. (1) in research, demonstrat:on, and ‘training ~
‘ sinde the id 1960's. 1ts work has focused
‘ X . on helping young children from low-!ncome _ :
. T -, homes develop attitudes and skiltls that sup= S
i port success in learning at school and In
. other environments.
Picture of Dr. Gray The DARCEE program grew out ‘of the Ear]y
(2266) . - Training Project, which was concelved by

|

|
Susan Gray and Rupert Klaus.. As a ploneer . ) |
intervention study, the Ear]y Training Project ) }
not -only provided guidelines for the:DARCEE . ]
Program, it also helped shape the "direction

~..0of the natiohal Head Start effort

. | The series of sllides that fo]]ow.are‘brganizéd ;
around DARCEE's eleven classroom Essentials, . ).
just as our preservice session will be AN .

organized around those Essentigls.

=

\
. ,
IBefore attempting to use this script with slides at a training

session, be sure to examine both these pages and the slides. .You may
wish to make some chaqges . i - .

/

§ The first Essential we will deal wlth s T
that of Grouping- C P

Chlldren function in groups ‘in the DARCEE : -

classroom. The total number of children is . ®
divided among the adults in the classroom. - |
Picture of a small . [Here in this. sllde] you see a small group . 1
. '+ _group of children of children with’their particular teacher |
with name tags on on the first day of school. o ‘ |
‘ (826) v . |
2 ' . ‘ ! ]
. . - , | -

. jt
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‘
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“A ‘teacher reading a stary Why do DARCEE classrooms -have small groups?
to a small group . Small groups allow the teacher to Ind|V|du-_ .
e (3092) alize instruction, give immediate posutive
S \ reinforcement, and provide a more secutre - s
M A teacher clapping hands environment.for children to develop feelings
to glive reinforcement of belonging and relatung to peers and adults.
(2725) ” : < : ¢

]

In addition to the small groups, DARCEE has

. ) other grouping arrangements, as we will see w
L o v S in the next set of slides, which are devoted
.- -’ $ to the Essential Organlgatnon and Use of Tire.’

The dally schedule in a DARCEE classroom is

- . . designed to provide a predictable ‘environ-
- ‘ . ment for children. A typical schedile would
) . include the~Fol!owung events and would. follow
. the same order each d8y: : *
N " Teacher greeting children Greeting Time: Children are greeted warmly
at the door . by the teachers. Teachers help children
o (808) - " remove.wraps and find their small group o,
: tables or planned activities. The day T
-t , beguns on a warm, pqsltive note. g :
_ Children seated in Jarge‘f”‘gjlst Large Group: This Is a tlme of day ™ .
group, while teacHer in- ~ when the total group of children come gy to=+ .
rteracts with one chlld In gether for Instruction and, often, songs
' front : ‘ ¢ R
R (383)° - ‘. S | A
s A small group of children - Two Structured Small Groups: Each teacher 4
are seated on the, floor plans two structured small group activities .
looking at a story designed to teach specific skills to her S .
(76&) L g roup of children. ’
A ‘teacher by a chlld at \Selected Free Cholce Thls is a tifie of day -
an easel when the teachers provide planned alternative . . -
(615) , activities from which ghe children make thei'r .
A teacher by a child In choices. . . .
the block area . o :
(2306) ) R ‘.\ . .‘{\ '/‘3.
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A child setting a table Snack and Medl Time: The teacher eats and . ‘
) (1173) o talks with the childrén; helps children learn
A child counting cookles things using food and table settings as . - s !
on a plate learning mater Qals, and works toward the
(1232) . development of\certain attitudes. :
A child pouring milk, an- [Here in this s\ide] the children are serving ¢
other child passing bread themselves, a step toward independence»
" etc. . C .
| NV : \
Children*playing outside .~ + Qutdoor Play: Thlx tlhe of the day. provudes
ith-balls d break from_planned indoor activities and
- (1467, ] often opportunities.\for large muscle and v
. - socual skills development. [
Chlldren playlng musical In th|s slldey outdoor play ‘time is belng
» chairs _ replaced by'the. indoor. game, musical chairs,
& " (656) . Several times durifg the year Weather necessi- !
. ates that the group play inside. .
. \ ‘._
A §ﬁrl washing her hands Bathroom Rdutlne -Th|s is included in the
’ (316) l schedule to avgid disruption' of planned ac-
» v tivities. As_ the Year progresses there. is . °
- « a detrease ‘in time’|§llctment and frequency. ‘
f ,," * Children sea&ed'on the Last Large Group: ‘This is a time at the Y ) :
floor with the lead teacher end of the day when the totdl group gets i '
AT (l643) . products that were developed Buring the.day,

_;and generally end the day on a happy note.

-

B )

The third Essential is that of the Physical

- o . Setchg .
/ / B py .
The classroom with tables At the beginning of the year teachers set up

and chairs, and bare walls their classroom with bare walls and shelves _
(798) . tQ help the -children focus on, them as signi-
, vfcant adults and concentrate on the planned

l

1

l

leading a flnger play together to_review the day, sing.songs, share |
l

|

l

|

|

|

l

|

|

l

activities. As. the year progresses, teachers

add.to the roommateridls that are meaningful

Children's art work on " to the'children, such as their art vork, unit
walls . related-displays, and teaching matefials like V'
’ (313) . puzzles, manhpulatlve‘toys, and books .
L Bulletin board related to ' .
“Forest Animals' Unit. '
T (624) - s
Bulletin board related to . - .
YAu tumn'! v i ‘ .
v (342) . — e T .
. 6 *
R,
: 54 .




- A teacher talking with

.

children in the room

(813),

A small group being taught
| (2550).

|

|

1
Large group is seated in a

‘circle withh chiildren hid--

ing eyes.. Assistant
teacher does so too

{(1218)

Teacher patting child on
back-
. (2726) -

<

Children®dramatizing story
with enthusiastic teacher
advising

(1121)

Teacher sitting with sam-
ples of materials she made

' (788)

A
Teacher writing lesson
plan
(2805) |

Teacher conducting math
activity in a small group .
(1465) _

Planning and evaluation
seeting
(0000)

A3
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DARCEE's fourth Essentlial is the Role of the
Teaghér.

s

in the DARCEE classroom each adult functions
as an instructional planner, implementor,

and evaluator. The lead teacher is piimarily:
responsible for _times.during the day when the-
total group is involved:in an activity
(arrival time, large group ackivities, and
transitions involving the totgﬁ\group);<a§-
sistants are expected to help during-those
times. So far as small group activitles

are concerned, both lead teackers and assis=- -
tant teachers have equal responsibility.
ldeally, DARCEE teachers may be described

in many ways as role models, exhibiting the

type of behavior they wish to see in)the’
children. ' ‘

»

As positive reinforcers, letting children know
immediately when they, exhibit the behavior
they want to see by smiles, pats, winks, hugs,
and wverbal praise. '

As motIQators, enthusiastic about activities,
using game approaches to get” the children
involved. e

“y

As materials developers, making materials
as the need arises to fit the needs of their
groups of childrep.

As planners, thinking carefully about the .-
skills needed by their groups, as well7as the
procedures and 'materials for-working on those
skills. All thls information Is written down
in lesson plans ﬁrior to teaching.

\ .

As implementors, ?Qllowing through wi th
their plans with their small groups of C

children. \ ’
\\\ .
As evaluators, qarefufly analvzing the activities
In terms of individual children acquiring skills,
as well as the appropriateness of the procedures,
" teaching, and materials. ’

L3
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Teacher bent over saying
something to child to be
reassuring

- (165)

’
.

TR
¢
Teacher participating in
preservice session

{1506) :

Teacher participating in

.preservice session

(1511)
Planning and evaluation
meeting

(2506)

Dramatization of "Little

Miss Muffet't—— -
(196)
Dramatization of "thtle

Red Riding Hood"

425)

Teacher pats child on knee
and smiles to acknowledge
good response

(1751)

Teacher pats child on arm

(829) N

G

Butterfly motivation chart

. .(1980)

. o
Al . i)
ey N

And as a friend, understanding, SUpportIve,
and always being there.when needed.

s

-

Closely related to the Essential the Role of
the Teacher Is that of Teacher Preparation. ~

Teacher ! preparatlon takes the form of pre-~
service and inservice tralnlng such as the
process you are involved in now.

/ ’
The more important process of the PIE cycle
occurs on a caily basis.

|

Feaghers plan activities, implement those
actjvities in the classroom or other appro-

priate settings, and evaluate those activities.

DARCEE's sixth Essential is that of Positive
Reinforcement and Behavior Management.

Positive reinforcement Is used as a means of
,managing behavior, developing attitudes, and’
[teaching skills in the classroom. Positive |
freinforcement in the DARCEE classroom usually
' takes the form of affectionate pats, winks, ~
[ smiles, or hugs accompanled by specific verbal
| praise.

The feacher is carefull to give positive rein-
forgement .mmedlately after the child exhlbltc
) app[opruate responses
\ Moélvatlon charts can be used along with the
verbal praise, pats, smiles. As shown here,
| \the butterfly moves up another leaf each time
i the child is able to attend for a complete
small group activity.’

|

i ,
! .

! .
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School house motivation
chart
(148) /

o o A e

Teacher in small group
pointing to ‘arge red
circle on flannel board

(1192)

Small group with live
chickens in cage and

teacher holding up a book
with pictures of chickens

shown, .
-+ (1108) \
Teacher using a globe ™
during large group in-

struction

As the year progresses, motivation charts

~

are used to help the child evaluate his
behavior over a longer period of time. For
instance, in this chart specific behaviors
are being evaluated over a week's time. Each
week represents another step to the school
house. - )

[

DARCEE's seventh Essential, Skill Development,
is one of the most important ones in the
program. |In fact,- DARCEE has-a set of skill
objectives and a record keeping system to .
keep track of children's progress in the
skills area.

The DARCEE Program assumes skills are most
readily developed in small group settings
where teachers can respond to individual
children.

The following series of slides jllustrate
DARCEE's set of sequencing principles: We
recommend starting with concrete, famil.iar
materials and experiences. Later, more éE}
stract, less familiar materials and experiences

are emphasized.

|

i

Children standiny on shape We also recommend for éhe beginning of the

(421)

mat
(419)

Teacher reading a story
(b6 ly)

. Chlld painting on large

sheet of paper that Is
on the floor

(394)

.

Children coloring in
"Three Bears'' ditto
(1212)

~

year active activltle§é allowing children to

move around. Later In“{he year, more guiet,
passive actlvities. are stressed.

We_ recommend starting the yeax with activities
requiring gross_coordination. “Ror example,

children may simply be expected fa\galnt with
a large brush on a large sheet of paper.
~N

The destination Is to develop fine cog?aination

skills so the chlld can print. N

o
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Two children with cubes Another sequencing principle we recommend is
in baskets that ‘at the beginning part of the year, child-
(1168) ) ren be provided with individual materials,
whereas by the end of the year groups are
Three children sharing one expected to share materials. As in this
container of paint ’ slide children are sharing orie container of -
(1mo) paInL
A child doing a puzzle with At the beginning of the year we recommend that
teacher helping teachers try to get children to be dependent
(1771) on their direction, reinforcement, and control.
PA child working on a huge By the end of the year, however, we want . -
(189) of teacher direction and control and to find

uzzle alone ’ children to be ‘able to function independent :
P ) lndepéndent o
“the tasks themselves reinforcing.

Child feeling inside a We believe preschool childran learn most readily
ifeely bag" blindfolded through the five senses. A great deal of
(923) information Is taken In through the sense of
: touch.
Teacher using 'sound. alike" Children need many experiences of hearing - )
jars likenesses and differences in sounds. One such i
(1222) experience can be provided with matching like i

sounds with the sound-a-like-jars.

Children working on peg- Many materlals and experiences may be provided
boards using design sheets for the child to learn through the sense of

) (2685) sight, such as visually comprehending the peg-
Teacher and children at hoard dnslgn‘model and reproducing it on the
an abacus pegboard or seeéing numberness using the abacus

(1115) to count one- to-one.

A child at a farm eating Obviously in this experience the child is
watermelon using the senses of taste and smell, as well

" (2771) as the other three senses.

Materials Use and Selection, the next of DARCEE's
Essentials to be dealt with in preservice
training, may be seen as a means toward de-
veleping skills in children.

Fiannel board with cut Materials are selected because they reach a

out shapes for Three variety of skills or one skiil at a mumber of

Bears story levels. Three Bears Flannel set can teach
(1529) color matching, recognition, identification,

one-to-one correspondence and recalling events
of the story in sequence.
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Cut out flannel shapes

for Willie the Weatherboy
. (181)

Parquetry design cards and
parquetry blocks
(2036)

Shape roulette wheel

(2088)

Teacher working on
materials

(2261)

Teacher holding up a sil-
houette of a child in her

group
(1148)

Two tables by which children

are .Jorking independently
(2707)

Two children bullding with

blocks >

(1787)

Four children playing with
" blocks '
(406)

"| Can Listen'" chart that
has on it children's names
and stars ’

(618)

Child bobbing for an apple
(370)

Child has apple in mouth
(371)

Children with rulers-and
penclls drawing on paper

(1196)

58

Many materials are teacher designed and

made by DARCEE teachers to fit their indi-
vidual needs. Peter's face, for example,

was made to teach whole-part-whole relation-
ships, matching, recognition, and identifica~
tion of parts of the face.

Then parquetry design cards were developed to

accompany commercially available parquetry
blocks to develop visual discrimination
skills, patterning skills, color and shape
concepts.

The Roulette wheel was made to be used in

.conjunction with many other materials.

In this slide it's being used with shape lotto
cards. Teachers find a need to periodically
plan materials development sessions through-
out the school year.

The nineth Essential Attitude Development is
an integral part of the program. The kind

and amount of specific attitudes developed

are directly related to every other essential
in the program. The foliowing slides demon-
strate specific attitudes the DARCEE Program
intends on promoting: Self-concept and self-
esteem (having positive feelings toward.one-
self and being realistic about oneself)-- ~
independence and self-control (being able to
function without direct teacher supervision)~-
sharing and the ability to function as a member

of a team or group.

~

Achievenent motivation (the desire to do a
better Job than last time. The "'l Can Listen
Motivation Chart' 1s a graphic way of letting
the child see his progress).

Persistence (the ability to stick with a task
untll a satisfactory level is reached). Inter-
est In school type activitles.

(w1
<

Ca
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Child stands by outline
picture of him (or her)

-

Teacher pointing to neigh=
borhood map on bulletin
board .

. (377)
Zoo animal bulletin board

(456)

In small group children look

at bulletin board of sea
and creatures in sea

(1266)

Lhildren hoidiné cante-

lopes
_ (649)
Little boy with tomatoes
(652) .
Children digging in garden
(601)
Teacher with green pears
she picked
(2645)

Children walking down
steps at airport

(2817)

Children listening to sea-
shell

(1220)
Child with dog on lap
(718)

59

Unit Use Is the tenth Essential.

Teachers in the DARCEE classroom use units to
serve as a framework-for skill and atti tude
development and to provide variety:

"All About Me," often the first unit, focuses
mainly .on the chjldren themselves. Here,
Rebecca is proudly showing off her self-

-

~"port:rait:. ‘

g . . -

"As the year progresses, however, less familiar

themes™ are used, such as 'Neighboorhood and
Community," '"Zoo Animals,'" and finally themes
as foreign as 'Thé Sea and its Creatures."

(&1

As many concrete experiences as possible are

provided during units, such as a trip to the °

local” farmers' market to purchase cantelopes /
and tomatoes during.a unit on "The Farm' /
or on 'Foods." .

Planting a garden on the school grounds, of

course, provides excellent experiences during

the same two units. Serving the "finished"

producc is an exciting moment for teachers

and children alike. -

A trip to the airport during the unit on
""Transportation' will be a “flrst“ for many
children.

Children can be provided with many concrete
experiences in the classroom, such as a
seashell for children to explore or a mother
dog with her puppies. Well planned units
have such experiences built into them.




Mother on floor reading to
child

(2919)
Mother reading to two
children

(2866)

Mother reading to child
with home visitor present
(36)

Mother with small group
in classroom helping child-
ten with pegboard activity
(1163
Father on field trip
(2793)
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Last, but not least, is the Essential of

Parent Involvement.
121

The DARCEE program assumes p%renxs are the
first and most influential teachers of their,
children. As a result, DARCEE feels it is
Important that parents be involved in the
program.

In some cases where the program has been
implemented home visitors have been hired to
go into homes, help parents learn what "their
chiTdren are doing in school, and help parénts
improve their own effectiveness as educators’
of thelr own children.

Where home visitors have not been hired,
DARCEE téachers have devised ways of involving
parents, as {n this case a mother Is working
in the classroom with a small group of child-
ren, or a father is helping on a trip.

Parent involvement offers the possibility for
teachers to find and use talents they do not
themselves have. It also offérs parents a
possibility for them to learn more of the
teaching and child management techniques

that DARCEE ‘has found productive wi-th children.

Now that you have seen all of these slides
and have heard briefly what each DARCEE
Essential refers to, you probably have some
questions that we could consider.




Lesson 2

! GROUPING, ORGANIZATION AND™USE OF
TIME, PHYSICAL SETTING

Overview - ' l
- «
Sinceé the three Essentials Grouping, Organization and Use of
Time,;”and Physical Setting are ‘Interrelated and are relatively easy to

learn and Implement, it is practlcal that they be taught first and\be
combined into a single.day's session. \

Many approaches can be used’to help the teachers gain the ‘levels
of understanding specified in the "Objectives' below. The sequence of
activities suggested below are designed for one three-hour session.

The parrlclpants will™read the appropriate sections of The DARCEE Teacher's
Guide, {pp. 11-32), the ''Check Yourself Quiz," and discuss their answers
Wwith the trainer and oiler members of the group. They will be asked: to
specify how certain pre-printed room arrangements are consistent with

or violate the three Essentials. Flannel boards will be provided upon
which the teachers can set up room arrangements appropriate to specific
times of the day as determined by a classroom schedule they develon
"themsefves. They wull also use hypothetical student information to group
children appropriately for two specified times during the year. |In thls
way the teachers will not only be asked to 'learn' the:Essential; they .
will have opportunities to practice what they have learned in hypotehtlcal

. situations very similar to those enuountered in actual classrooms.

Although these Essentials are less difficult to understand than
some of the other ones, the success of the session will depend, as does. :
the success of every session, upon your being thoroughly familiar with the
Essentials as described in The DARCEE Teacher's Guide. It js important
that you are thoroughly familiar with the specific details of each strategy
and the materials to be used, and that you are sensitive to what the
participants say and do in or .er to diagnose and correct misconceptions.
You will find It helpful to try out all the materials prior to the session

so that you can provlde clear instructions that anticipate and prevent
specific problems that could occur.

|

Objectives . ' |

1. Teachers shall be able to recall and explain using specific

examples the following principles relating to these DARCEE Essentials:

61 4
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Grouping . 4 ) -

(1) "Children are grouped in small groups, each of which
operates under the leadership of one teachér (Lead
Teacher or Assistant Teachef) on'the basis of abllity
and social-emotional factors. The children are re-
grouped periodical ly throughout the year as their
skill and socio-emotional development requires.

(2) Small group teachers maintain responsibility for their
small groups at most times (including small-group
activity, large-group activity, meals and snacks,setc.).

. Teachers do not, howéver, remain with the same group
of children throughout the entire year.

(3) The DARCEE Program uses a variety of grouping arrange-
ments to accomplish its affective and cognitive objec-
tives--the large group, the small group, and ad hoc,

* child-chosen groups that form during structured free.
‘choice time. Participants should be.able to explaln
the’ nature of those three kinds of grouping arrangements
in terms of numbers of children comprising each kind
of group, how long the groups stay fntact, how the
Lead Teacher and Assistant Teachers are related to

each kind of group, and the functions of each kind
of group. .

‘Organizatlon and Utilization of Time

The DARCEE schedule (which includes greeting the children,
large- and small-group instruction, structured free choice,

outd?or play, trips to the bathroom, meal and/or snack,
etc.) is:

(1) Predictable to children from one day to the next to
help children feel secure.

(2) Provides for variety of activities within the frame-
work of the schedule to maintain children's interest.

Physical Setting ' _ : C
(1) Room arrangements provide for at least two‘small and
one large group actlvity areas.

(2) Displays and room arrangements that may distract

children and are unrelated to the objectives being
emphasized at the time are avolded. (Thus, on the
first day of school there are no displays at all.)

£
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(3) Supplies are stored in a manner that would enable
the teacher to use them readily and introduce them
with an element of surprise. (Strategles 1, 2, and

. 3 relate closely to this objective.)

2. Teachers shall be_able to_speclfy ways In.which-a real or
simulated classroom |s consistent/ with or deviates from DARCEE princnples
and practices. (Strategy 3 relates closely to this objective.)

3. Teachers- shall be‘able to arrange a real or simulated class-
room in a manner consistent with DARCEE principles and practices. The
arrangements of the classroom should include the placement of tables,
chairs, and display areas for large group, small group, and structured
free choice activities. Teachers should also make provisions for grouping
the chiidren based on data proulded (Strategies 4 and 5 relate closely
to this objective.)

Strategles .

1. (Time: approximately 30 minutes) Participants should read
In The DARCEE Teacher's Guide portions devoted to ''Grouping,' 'Organization
and Use of Time,'" ‘and '"Physical Setting," (pp. 11-32) and complete the
''Check Yourself" exercise on pp. 29-32. ldeally, these tasks will have
been comgjeted before the session dealing with the three Essentials begins.
in this way, the actual interactions among the participants and you

_ relevant to this lesson will begin with Strategy 2.

2, (Time: 10-15 minutes) Participants should be asked to take

a moment and check their answers to the ''Check Yourself'" exercise by
comparing their answers to those in the Appenalx of The DARCEE Teacher's
Guide on p. 155 - Discuss items which participants missed, encouraging
other participants to give reasons to-support the correct answers. Such
an approach would help you diagnose how well, the reading was understood
and encourdge lInteraction among, the participants. Following the dis-
cussion of missed items, partlclpants could be asked to falise any questions
they wish relevant to the three Essen'ials Make an effort to encourage
other participants to respond to questions rather than simply respond
~-yourself.

<

3. (Time: 15-20 minutes) Two-dimensional floor plans on Raper
that shinulate a bird's-eye-view of a classroom are the.basic props for
this activity (se&~the charts in Appendix B on pp.

Participants should be assigned to small groups of .two to five
members, where each group will be shown via the floor plans various class-
room arrangements which clearly violate the DARCEE Essentials of ''Grouping,'
'""Organizatdion and Use of Time,' and '"Physical Setting." The .task for the
participants will be to specify in what ways the arrangements deviate from
DARCEE principles and practices. Listen carefully to the responses of

T
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M0rganization and Use of Time," and which takes account of situational

\
\

the partlclpants to help correct or clarify misconceptions ahd relnferce .
correct judgments.

- Once participants are assigned to groups, you could introduce
the activity be saying somethjing like the following: -\

'"Wow that you have read about three of the DARCEE : . ]

Essentials, you should be able to identify class- ' N

room arrangements which appear to be inconsistent .

with them. in the activity which is about to .

begin, you should discuss, in your group, how the

arrangements you are glveh are inconsistent with

‘the DARCEE Essentials you have just read. Feel

free to mark on the pages the inconsistencies you

note.

Each group would then crlthue the arrangements for five to Y \

ten minutes, following which you may conduct a brief discussion with the -
entire group of teachers participating.

Strategy 3 may not require 20 minutes. .Be.-prepared-to move i s e
on to Activiity 4 as soon as most of the teachers identify the DARCEE \
violations in their printed copies.. { . ‘ \

Another way Strategy 3 could be carried out would be as 2a dis-
cussion by the entire group. Participants could be shown transparencies
of each floor plan projected on the screen by an overhead projector.

You could call forward volunteers who could circle with marklng pens

or grease pencils the deviations. Brief discussion could foldow the mark-
ing of deviatlions on each floor plan. It s important to keep the dis- -
cussion brief since two more activities follow this one in this parti- ’
cular lesson.

4, (Time: approximately 30 minutes) In this activity the !
same groups as in the previous actlv!ty will deal with two tasks: They
will develop a daily schedule which is consistent with the DARCEE Essential,

constraints. They will also arrange flannel board classroom grouping
and furniture arrangements that correspond to the large group, small
group, and structured free choice activities specified in thelr dally )

schedules. The arrangements should be consi'stent with the DARCEE Es-
sentials of "Grouping' and '"Physical Setting."

: For the task of teacher deveIOped schedules, each- group should
be given blank forms on which to write the sequence and time of dally
activities which they would schedule in a DARCEE class. The form would"
include typicai situational constraints, such as playground time, lunch,
etc., that teachers have to plan around (see Appendix B, p. 151 ). You
should monitor the work of each group to clear up misconceptions about .
scheduling and to pralse Instances of good DARCEE schedullng. '

“
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\ In the flannel board task‘ each group must arrange |ts flannel
‘board classroom to correspond to the large group, small group, and
structured free choice activities in its schedule. One person in each ‘ ’
group should mdke a sketch of the arrangements of his group (these sketches
coul &be useful as evaluatlon data ﬁor you). See App Sendix ‘B » PP. 143-147

l -‘\

for the flannelboard. | —
. 1
When all groups are finished with the schedules -and flannel .
boards, their decisions may bé- examﬁned in a discusgion session which N /
includes the enfire group of teachews, or they may 3|mply be placed. on the N
bulletin board if they are satisfactory. 'During thé discussion, if one .
i's held, it is important that you attempt to have pért|C|pants note instances = - \

- of correspondence with and deviations from DARCEE principles and practices.
In that way, you will be in a betterwpoS|t|on to evaluate how well they
tnderstand the principles and practices, and you w’ll be better able to

correct misconceptions. { l
' Either while groups are worklng on the fﬂanneﬁ boards ‘or while they
are discussing them afterwards, you could extend qhe educatlonal function
of the flannel board activity by addressing relevant. questtons about the
arrangements to teachers. For example, you mightjspeC|fy, "1t is the- first
day of school. How would you prepare the room?' or, '"You are in the middle
of a unit on fall. Where would you Iocate dlsp]ay areas?" or, '"Indicate
with the yarn where you would have Iagge group activities?"' You, could also
ask questions about ‘the ‘afrangements in ways whlch would remind t e teachers
of DARCEE principles (if they appear to be mlndlessly making arra gements)
l.e., "Are these groups likely to distract each gther?™ or, ''Why does this

group have so many more students th:w the other two., groups?“
> . . < ]
(20-30 minutes)" vt [

fomnl e -

.This activity provides teacﬁers an ooportunlty to apply DARCEE

"Grouping'" principles. Working in the same groups as _in Strategies.3 and &,
teachers will be given data cards on individual ichildreh and will be asked
to divide into small groups the hypothetical class on the basis of Ii i ted
information about each child. They wull group ,the children twice; once, given
data teachers would have on.the first day, and~ ‘hen given data they wou\ﬂ
have on the third week of school. Hypothetica| cards &re shown in Append

. B, pp. 130~ 139 The cards showing information| ﬂhe teacher has on the first
day of school include little jinformation’ beyond the chilld's namé, age, and .

) sex. The cards for grouping on the third weektW|ll have additional |nfo(ma-

tion about each child's skills, attltudes, and socual “behavior.

5. Next, give each group of teachers a set of "first day" student informa-
tion cards. Their task would be to sort the cards into the two groups that
they would usé at the s;art of the school year. (one person in each group of
teachers should record the names of students in ‘each small group.) - This s
activity could be very brief since the grouping should be prlmari-y on a random

e First Day Grouping. Explain the procedures and purpose of Activity - '
basis. i ‘ . ‘ \
|




(.

Third Week Grouping. Now give the teachers: the '"'third week! : ’
student |nformat|oh cards. Those cards have adﬁitional information relevant . \_
to re-grouping the children. Teachers should, again, sort the cards into. \\\ﬁ
JtWo groups by using DARCEE grouping crlzerla This task is more dnffrcult
and will requure mcre time than the flrst grouping exercise. ,When alil .
teacher group$ have completed the taské you and the teachers should compare
varnous group arrangements and consider their legitimacy in terms,of DARCEE

. . ‘grouplng criteria. ' . / 3 D .

Again, if observation faccllt.es are available and time permlts,

. ) it would De'beneficial to schedule an observation period at some convenient °
time during this presentatfﬁn The participants would be |nstructed to note
examples of the three essential% during the observation. A discussjon at. the !

I

conclusion of the classroom observation period would' focus on these nptes and
observatlons . . - ~ N

o , )

' ‘ R Remember to make assngnments for the foIIOW|ng day and. provnde
opportunlty for written feedback at the close of each day.

.. . ~ ¥

»

. . . |
y - . . . Materials !

Materials need for this session include: . )
- ISI sets of,6 different 8-1/2"" x 11" paper floor plans
.that show devuatlons‘from DARCEE classroom arrangements (see Appendlx B,

?pp 119-126 ) .2 St ‘ S
4-15 schedule forms (see Appendlx B, -prs -127)° f

! 5

- L-15 sets of first-day student |nformatlon cards. There are 15°
different cards in each set (see Appendix B, pp.l30 134). ' .

4=15 sets of thlrd-week student information cards (see Appendlx B,
PP 135-139). ’ - <
LS N ! .
. : ‘ 4-15 flannel boards that include a floor plan of f| ed obJerts
. (walls, door, chalkboards, restroom, etc.) and an assortment jof flannel
b . representations of movable objects (tables, chairs,,shelVes, etc.). (See

. Appendix.B, pp.128-129.) ~
r A

'Y -

- >

1
- The quantnty of materials depends upon the number of participants.,
The-e should be eriough set5s for each.small group of teachens at the session

. ?

2If you prefer to use transparencies and an overhead projectQr for /
Strategy 3, you should make the transparencies from one of the sets of floor
plans using a Xerox machine or Thermofax machine and the appropriate film
materials. Universities and scheol districts usually have the proper ‘materials.

e - - 6 /
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Lesson 3
© THE ROLE OF ‘THE TEACHER _ "\
Overview

DARCEE classrooms have two kinds of teachers--Lead Teachers c—n

(one per classroom) and Assistant Teachers (one or more per classroom) .

The DARCEE. Teacher's Guide explains the ' duties and role expectations for

each kind of teacher. 1In fact, however, in no two classrooms are the

roles defined identically. People vary in thelr skills and interests.

Consequently,%zn one classroom the Lead Teacher may lead all songs, whereas

in another the™lead Teacher and Assistant Teacher may share the leading of

songs. Thus, how roles are actually defined will vary from place to place.

The DARCEE program is flexible enough to permit diversity in
how roles are defined. VYet, the program insists on one basic principle;
namely, both the Lead Teacher and Assistant Teacher(s) are tc be considered
as teachers, as planners, implementcrs, and evaluaéb{s of classroom in-
struction.

. Af flexibility has the strength of enabling people to capitalize
on their strengths, it also has a problem. Teachers may not clearly under-
stand what other members in their teams expect of them, and they may fre-
quently disappoint and frustrate one another. Such problems can be extreme-
ly difficult to comprehend in specific cases, much less to resolve.

Such problems will not be dealt with in depth during the pre-
service session since they can be dealt with more meaningfully as they .
.vccur during the school year. In this lesson, two basic sets of ideas are
presented. First, 11 DARCEE teachers are responsible for plannlng, imple-
menting, and evaluating. Second, a set of recommendations are given on"how "
roles have usually been defined in DARCEE classrooms. 7That set of recommenda-
tions may be modified by mutual consent of team members du.ing the year.

Objectives

l. Participants shall state that in the DARCEE program both
Lead Teachers and Assistant Teachers are responsible for planning, imple-
menting, and evaluating instructional activities.

"2. Participants shall be able to sort a set of éasks into those
‘typically done by (a) Lead Teacher primarily, (b) Assistant Teacher(s)
primarily, and (c) both Lead Teacher and Assistant Teacher(s).

" 69 é
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. Yourself!' exercise.

T‘a
' Iargelgroup/with the Lead Teacher sitting beh

A,,.)
=
R

70 o \ \\/
N o/ !
' . N ‘ ) . ‘/ ' /‘
Strategies ) .
\ -
This lessén is brief, in part because this essential is sigple //
to understand, in part because the compliexities that do emerge related

to this essential are most meaningfully dealt with either during an in-/
service training sessijon or during an observation-feedback visit. By

keeping. this lesson brief, you could free ug time for one or more of tgg
following productive activities: observe #nd discuss a DARCEE classrogm

" (highly desirable if ééssible); read portjons of The DARCEE Teacher'ss/
hop

Guide relevant to coming session; answer /questions about DARCEE, work

plans, and_ possible extracurricular acti ities. To the extent that you are _
prepared to deal with questions participants raise, even if th6§e questions
do not seem related to DARCEE installat/ion, [you may help allay ahxiqties

and establish your pg%ition of leadership more fully. \'

|

(Approximately 36 minutes.) Participants %il! be asked to read the text
of The DARCEE Teacher!s Guide and complete the ''Check Yourself'' exercise.

They should be encourzged'to check fheir answers and make notes in the
/

margin for any questions they want /to ask. . : /

(Approximately 30 minutes.) Next,/ lead F discussion focused onjkhe reading.
In the first part of zhe discussion discuss items missed duringjthe “"Check

f you not€ people Jhave answered most of items cor-
rectly, don't hesitate to prajse the performance. Next, ask if participants
have any questions théy want to ask. (}f they have none, simply go on to
the next portijion®of the disgussion.) T }

y The final p rtio% of the discussion will focus on oxgrhead pro-
jector transparenciesl In Transparency| 1 a cartoon is shown Of the Lead
Teacher telling the Assistant Teacher that she (the Lead Teacher) will write -
all lesson plans and %ill test the children to see what they /,are learning.
Flash the transparency on the screen and ask, ''In what way i% this picture
like or unlike DARCEE?" (Possible respdnses are: It is like DARCEE in that
there are two teacher’, a Lead Teacher ahd an Assistant Tea;her. It is un=:
like DARCEE in that the Assistant Teacher in the cartoon is not expected to
do all that a DARCEE teacher typically dogs. She is not exéected to plan
and evaluate as a.DARCFE Assistant Teachen would do. /
TranSParenCy\2'shows a set of pictures showing the Lead Teacher
signaling it is time to clean up with the Assistant Teacher helping. Again,
the question is asked, |"In what ways {s this\picture 1ike or unlike DARCEE?"
{1n flact, the/picture iis fully like DARCEE. \ParticipantsjshouIaméay how..)

- !
H/;sparency 3 shows an Assistant T%icher telli%g a story during
Ind the grodp. The same
quest fon sked for Tran parencies 1 and 2 is agked again; In this case,
the coﬁrszt response Is |less clear. Typically,\ DARCEE ekpects the Lead

f

{

/
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Teacher to lead large group, but exceptions to that rule do not violate
any DARCEE principle. Indeed, DARCEE rermits deviations from its specific
recommendations for role expectations so long as the teaching team per-
forms those tasks necessary for the accomplishment of DARCEE's Essentials
as a team.

The above transparencies may be discussed as a total group dis-
cussion, or in a variety of other ways. For example, people could be in
groups of two, and in those groups discuss each transparency (each trans-
parency may be placed on the screen\ior five minutes), following which a
total discussion may be held. Arother possibility would be to have-the
cartoon pictures printed and give thery to small groups. Ask the groups to
change each cartoon, if necessary, to he more like DARCEE. Following the
alterations of'thg cartoons, a total gﬁ?up discussion could be held.

To conclude the discussion-yougmay note how impressed you are
with the performance of the teachers (if‘you in fact are). You could
also add that smooth team operation is an ideal rarely realized in fact.
You could ask, "How many of you never had an argument wi'th your spouse?'
""How many of you felt soméone you worked with in the past was never un-
reasonable?" 'How many of you would predict--just think about this, -
don't raise hands--you will never have a disagreement with your teammate
over how things should be going in your classroom?" Then suggest
that when such problems arise, they should be discussed frankly. Intelli-
gent people differ on many things; no one should be afraid to talk out,
with sensitivity of course, to one's teammates.

Following the above ''sermon,' let the teacher know what will be
dealt with in the next portion of preservice training.

Materials

The DARCEE Teacher's Guide

Overhead projector

Screen :

.

) R .
Transparencies 1, 2,” 3 OR printed cartdons of the three situatinns

. for each small group (See Appendix B, pp. 143-147)

.

Other:

L
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Lesson 4
TEACHER PREPARATION

While the DARCEE essential, ''"Teacher Preparation,'' includes
preservice and inservice training as well as daily planning, implementa-
tion, and evaluation, this lesson will concentrate primarily upon the
mechanics of the P-1-E Cycle. Teachers should become thoroughly familiar
with each component of the Cycle and demonstrate their ability to plan,
implement, and evaluate- activities for the classroom.

# Since lesson plans are given much emphasis in the DARGEE pro-
gram, you will find it necessary to devote considerable time to that
aspect of the session. Remember that in the DARCEE classroom activities
are to be evaluated. Writing objectives in behavioral terms facilitates
evaluation. At the same time, writing such objectives is often difficult
for teachers who have not been previously introduced to this method. We
have found that participants usually need very clear directions and ex-
planations as well as many opportunities to practice writing behavioral
objectives before they are comfdértable with this aspect of the program.
As a trainer, you must be thoroughly familiar with the process in order
to give the teachers the help they will need in order to implement this
Essential in the classroom. Plans must be specific and appropriate,
objectives must be stated in behavioral terms, and evaluation must be
candid and constructive.

If you can accomplish the objectives for this session, diffij-
culties often experienced in the Classroom Participation and Long Range
Planning sessions should be greatly reduced.

<

T OgjectiVes
1. Teachers will be able to describe the reasons for and the
nature of each component of the P-1-E Cycle (Strategy 1).

o g

2. Teachers will be able to write lesson plans that include
clearly worded behavioral objectives (derived from A Sequenced Guide for
Recording Children's Progress and appropriate teaching procedures and

,,materials (Strategies | and 2).

- 73

75




74

3. When presented with a list of behavioral and non-
behavioral objectives, teachers will be able to label each objective
according to whether it is behavioral or not. Teachers will be able to
re-word the non-behavioral obJectlves in order to make them behavioral
(See Strategy 1).

—_— 4. Teachers will be able to explain:
a. The reason for block plans.
b. The nature of block plans.

c. Procedures recommended for developing them.
(see Strategy 1)

Strategles

1. (15-20 minutes.) ldeally, the teacher would have read the
section on Teacher Preparation in The DARCEE Teacher's Guide prior to the
beginning of this lesson and completed the exercises on pp. 46-47 of that
section. Begin the lesson with a brief review of the ''Check Yourself Quiz"
and an invitation for questions and discussion of the section.

2. (5-1/2 hours.) Begin this activity by dividing the group
into teams of two and three persons each. Actual teaching teams should
work together if at all possible. Explain that each team will make out a
block plan for one week, using Section C of the DARCEE's Resource Unit Guide:
A1l About Me. Be sure to demonstrate thoroughly how block plans are made.
An overhead projector could be very useful here. Also refer the teachers
back to their DARCEE Teacher's Guide for additional help in block planning
if needed. You may wish to designate the plan as being for a specific week
during the year, perhaps the third week of school. Circulate among the
teams to be sure they understand the procedure and are planning appropriately
for the designated time period, giving praise, explanatlons, and encourage-
ment when necessary.

Next, ask each team to plan one activity using one of the concepts
listed on their Bluck Plan. They should use a related material which you
have put oh display or plan an activity using the children and teachers
themselves as models and requiring no prepa.ﬂd material.

The third section of this activity involves writing a lesson pian
for the activity they have chosen. (The teams may decide among themselves

who will actually write the lesson plan, but all members will be expected
to contribute to the effort.)

Next, each te st will be asked to role play their activity before
the entire group. |If necessary, they may select additional teachers to
serve as ''children.' The team may decide which member serves as the teacher

i
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and which as the ''children." O0f course the number of teams asked to role
play activities will depend on available time and interest.

Following each role play activity, the team will be asked to
evaluate their activity as if they were participating in a planning and
evaluation session. Members of the total group may be asked to contribute
their evaluative comments also. You may wish to ask the team members to
write their evaluations before they evaluzte the activity verbally.

If observation facilities are available, an opportunity to
observe the classroom teaching team in an actual planning and evaluation
session is most advisable.

?

Remember to ask for written feedback sheets if you are using
them, and make assignments for the next day. _ “ ¢
Materjals

Block Plan forms for each team (See Appendix B)

Lesson Plan forms for each team (See Appendix B)

The DARCEE Teacher's Guide

Resource Unit Guide: A1l About Me >

Relevant materials display

Other:

Evaluation
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Lesson §

POSITIVE REINFORCEMENT

Overview

This particular session of the preservice may require extended
discussion even after’ trainees have read the section on Positive Re-
inforcement in The DARCEE Teacher's Guide. The principles govsyning
the use of Positive Reinforcement in the DARCEE program are explained in
depth, but from past experience, it will be to your advantage to make
careful note of trainees' demonstration of understanding or lack of
understanding in relation to this essential and to structure the session
accordingly.

One particular area where teachers have had difficulty in the
past is in the sequencing schedule for using Positive Reinforcement. You
may need to provide numerous examples and demonstrations to show them how
reinforcement given for appropriate child behaviors is decreased after
those behaviors are learned or internalized by the child.

Another area in which you may need to spend extra time is that.
of specific behaviors that are to be reinforced during the course of ‘a {
school year. This particular sequence is discussed in the first three
pages in the Positive Reinforcement section of The DARCEE.Teacher's Guide.

A

Objectives

1. Teachers will be able to explain clearly in their own words
(as if to an outsider) the following DARCEE prescriptions and assumptions
about behavior modification (see The DARCEE Teacher's Guide, pp. 91-100).

a. Children change their behavior and learn by being
rewarded or punished for doing something. When
children are rewarded, or reinforced, for doing _
something, théy will want to do it again. s

b. DARCEE teachers can shape children's behavior, and
indirectly their attitudes, through the use of non- °

material, positive reinforcers (verbal praise, smiles,
hugs, etc.) when children act in desired ways:

73
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c. Positive reinforcement may be used by a teacher to:

- (1) help a child to do something he has never
done before,

(2) cause a child to continue doing something.

(3) cause a child to stop doing something which
is troublesome. -

d. When a child's behavior is extremely distracting or is
dangerous, he should be removed from the group or,
in some cases, the room until his behavior improves.

2. When presented with real or simulated situations which are )
instances of ltems a-d in #1 above, the teachers will be able to suggest
teacher responses tkat are appropriate in the light of DARCEE prescriptions
(see The DARCEE Teacher's Guide, pp. 54-61),

Strategies

1. (45 minutes.) The teachers should have read the appropriate

section on Positive Reinforcement in The DARCEE Teacher's Guide prior to

the beginning of this lesson. A brief question and answer session will
allow you to make some estimate of the level of understanding. Exercise A
in Appendix B (see pp.155-156) dealing with negative situations may be
helpful here. Give each teacher a copy of the exercise and allow cime for
completion and a group discussion. |If it seems that there are many mis-
conceptions and that the teachers are having a great deal of difficulty
.with this Essential you may wish to give a general review lecture, stressing
those points on which most people seem confused.

/

2. (30 minutes.) This activity is designed to give participants X
practice in the use of positive terms. You may wish to have a printed list
of negative statements such as Exercise B on page 156 for each participant.
The participants wouid then be asked to re-state either verbally to the
entire group or in ,writing each negative statement in positive terms. If
the participants write the exercise, they should be asked to read at least
one of their re-worded statements to the entire group. Discussion may be
encouraged if any problems are encountered. -

3. (1-1/2 hours.) Divide the teachers into small groups, and ask
each group to complete and discuss thoroughly each situation on the.Exercise
Sheets on pages 63-66 of The Teacher's Guide. Circulate among the groups . l

\
|

answering questions and giving =xplanations as necessary. A group discussion
of appropriate responses and misconceptions could bring this activity to a
close,
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-Materials

The DARCEE Teacher's Guide

Exercise sheets (See Appendix B, pp. 155-156)
Printed list of negative statements

Other:

Eyaluétibn




Lesson 6
SK|LL DEVELOPMENT
Overview .

This' important session deals with the basic principles for
the cognitive and psychomotoy aspects of the DARCEE program.. The dis-
cussion of skill development in The DARCEE Teacher's Guide explains
DARCEE's assumptlons concerning the process through which preschool
children acquire and communicate 'knowledge (through sensory, abstracting,
and responding processes), The chapter also glves teachers a set of
prnncnples to guide their sequencing of events within Lessons as well as
‘their -sequencing of instructional activities over the course of the school
T year (pp 75-77). Even théugh the theory underlying the sequencing prin-
ciples is important, training priority should be given to the sequencing
prnncnples Teachers need a thorough understanding of those principles
in order to plan activities that will challenge the children and develop
their competencies without making those activities too difficult and
frustrating. .

Objectives = ' i

1. Teachers shall be’able to classify instructional activities
as matching, recognition, or identification according to. the kind of stu-
dent response required (see The DARCEE Teacher's Guide, pp. 71- 72)

(See Strategy 1.)

n 2. Teachers shall be able to supply additional examples of

matching, recognizing, and identifying activities (See Strategy 1). o

Ao ————

3. Using the sequencing principles (see The DARCEE Teacherbs
Guide, pp. 71- -77), teachers shall be able to place related |nstruct|oq61
activities (three activities) in the proper sequence of presentation.

/2 Lk, When given a hypothetical set of teaching conditions,

eachers shall be able to find appropriate objectives in A Sequenced
Guide for Recording Children's Progress, and write a briet lesson plan
that describes the materials and instructional activities the teacher
would use to accomplish the objectives.

p . 81
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N Three kinds of activities comprise the|session. _The first
ind is primarily an individual acthnty, teachetts can complete the

acthltles by-themselves by reading in The DARCEE Teacher's Guide,

c pletlng the ""Check Yourself' exercises, and checking their answers

against the key. The remaining two activities require close supervision
N .

|
: |
ﬂ_,/-'—" . ‘ ¢

ity | (Approxnmately L0 minutes).

. i
Actnvutles to be completed prior tp the 'training session.
Teathers should read about Skill Development in The DARCEE Teacher's

nd, complete the ''Check Yourself' exercijses. Teachers should check

their 'answers against the ''key'" and note wnlch answers they would like to
discuss during the training session.

Acfivities to be completed during the;training session. Begin
the session by giving a brief overview of skilﬂ'development and of the
activities to be used in the training session. | Next, ask teachers if they
agreed with the answers in the key to the ”Check Yourself'! exercises. As®
soon as all questions have been answered ask for additional examples of
matching, recognition, identification, and productlon activities, and have
the group consider the-appropriateness of the examples.

Activity 2 (Agproxlmatg_y 45 minutes to | hour) oy X

order to successfully complete Activity 3 of this Iesson it is
necessary tg%t the teachers understand thoroughly how to use A Se uenced
Guide for Retording Children's Progress. The record keeping system-1s
described on\ page 79 of The DARCEE Teacher's Guide. We suggest that
you go through the booklet with the teachers, pointing out that each color.
represents a different level of difficulty and that the sequence should

be followed ¢ refully Pay special attentioh to the section that may be
taught at the lteachers' discretion, trying to help the participants.under-
stand that the content in that section may bé taught not just during small
group actlvntles, but that it may be taught Flso;during lunch or snack time

or during unit instruction in large group. ﬁsk for examples of when and
how the teacherk would teach such content. ‘

I - /

J .Try to make clear the*partucupants understand that the booklet
hould be used each day as part of‘blannlng and evaluation and that children

Aay be working at the 'second level in one agea, color for example, while ,

Ztill in the first level in another (language development, perhaps). If
ou begin with color, and your children qulckly accompllsh all the objectives
n Section | pertaining to color concepts, it is not necessary to wait until
very child has mastered every objective in'SectPon | before proceeding. to

!

8o
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Activity 3 ( proxlmetely'l-ﬁ hours) . . -

-, /
83 ! /
/ ° /
a / -
P - / |
color caoncepts, Section’' t1. When level | color concept ‘are mastered by
all’ or almost all children ih a small group, the teacée may proceed to
level Il color concepts ammedlately ‘even. though she/y still worklng
level | objectives In other areas. This is qften a<source of confuslon

for the classroom teachers.  Be sure it is thoroughly understood.

.

; Next, perhaps u ing the transparency of the lesSon plan format
and the overhead projector, demonstrate how lesson plans are made by fllllng
in the lesson plan form with help from the teacher for one of the hypothetical
condltlons listed in The DARCEE Teacher's Guide, (see pp. 82-83 of the book)
Thus. all teachers should understand how to use the lesson plan format for
the actuvuty . o

1 * '
. Next, assign teachers to groups of two to five persons for the
purpose of having each group. complete a lesson plan for one or two of the:
hypothetical conditions.- (By this time the workshop groups wi'll have
probab1y been assigned. So 'a'new grouping would be unnecessary ) Each-
group should decide on objectlves and activities apprppr:ate for the particu-
lar condltlons they have and should: write the objectives, activities, etc.
clearly with a grease pencul or transparency marker on a transparency oF the
lesson \plar form. . . ’ . N
As soon as all groups have finished writing thei.r plans, they
should come together in a large group in order to examine in detail and
discuss, transparencies of two lesson plans/ (time will probably'be too short
to examine every lesson). The teachers colld analyze the lessons in terms
of such‘Ftheria as: (a) appropriateness of the objectives, and (b) ovenall
clarity 'of the lesson, i.e., do the objecfives and strategies, as wrl‘éen,
clearly konvey the intents of the teachert? - ! /

e

e i R

Materials 9

I * . i“
| The DARCEE Teacher's Guide \\\\ . L o

\Transparency of a blank lesson plan (one per‘small group). | ;
. (See Appendix B, p. 15]) .

¥

-

Overhead projector - : L -

Grease pencils or washable transparency markers (one per
Small group) : )
- !
L N

?

-
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Lesson ]
|
|

|

MATERIALS USE AND SELECT ION g

1
Overview

The Essential "Materials Use and Selection'' makes a simple

statement about the way DARCEE teachgrs select and use materials in
the classroom to accomplish learning objectives for the children. DARCEE
. teachers are not expected to be robots who must be supplied with every

objective, every activity, ard every material object to Be used with
children. Rather, they are expectéd to be able to choose from alternative
materials or create materials neeﬁéd in order to facilitate the attainment
of specific skill objectives. DARCEE teachers should be able to take
advantage of situational Factors, such as specific weather conditions or
speéific foods.served at snacktime, and to choose or create materials
which'are especially appropriate for their particular classrooms. For
example, many different kinds of materials could be used-to teach texture
concepts. A DARCEE teacher could choose one or more commercial materials,
or if none of the available materials was acceptable, the DARCEE teacher

i

" would create his or her own appropriate materials to teach those concepts.

Y :

This session is designed not only to help barticipants understand
the 'nature of the Essential, put to help them develop some competency in

applying it. . .

- - «/,
Ve

Objectives

1. Participanté shall be able to reczll and ekpiain the following
notions relating to the Essential of Materials Use and Selection: ’
a. Matérials are selected and used to facilitate the
accomplishment-of- DARCEE's cognitive and attitude
objectives with children. .

J

\

b. Materials especial v valued by DARCEE are clearly related
to the-particular acepts being taught, are versatile
in the sénse that they can be used to teach a variety
of concepts and skills, and can be combined with other
materials to develop more complex skills.




. ‘

) } thei classrooms. - | -
N \ .
} 2. |Participants shall be able to select anJ verbal\ize one :
. .or more ObJevt“VGS to be,accomplnshed ‘he matekial(s) to> !
bé used, and the manner in which the mategsal(s) will be- |
\ used to accompllsh the objective(s). They shoul - |
tween the bjectives }
|
u

and the materials and the relationship hetween the planned

‘ /use of the materials, and the ob;ectnve% (Strategy 3 and 4.)
s ‘\ !

"
\

\ demonstrate cléarly the relationship be

P

T
‘ !
. .

- : Strategles - / ’ .

Selectlon

\ The sequence of act|V|t|es outilned for Materlals Use an
geneta)ly relate to the objectives which wer. oec:fled in the pre kous )
sectidn. However, due ta.the shortage of time for th|s Essential, two
general concerns receive high priority in the activities for this s 3ssion.

The first concefn is that the teachers shou]d understand the importapce of
Lhc Ic}cblanauty b\-:vvubn alr\'}}a ulld u\.Ll \.uuﬂs :nA thc ma’ﬂ""=1‘= ""‘O . Thn

second concern “is they should be exposed to many examples of mater:ahs that
may be used in DARCEE classrooms. The assumption |s that they will mPre likety |
make creative and appropriate choices of materlals if they have been exposed

to many alternatives. L ‘

ence of acttvutnes could be used to accomAllsh

| The following sequ
the objectives listed earlier!

L 1. (15 minutes.) ‘The teacher gshouid read about Materials Use and

Selection in The DARCEE Teacher's Guide, and they should ask you about |parts

they do not understand. Make the reading assignment the day before sesFion,

so that they will have read the materlal the evennng before the sessionl )

2. (30 minutes.) If possuble, the teachers should observe |l a -‘

demOnsttatlon class a DARCEE teacher using materials as a vehicle for tq

teachlng of coricepts and skills. Help them focus on important features of

the teachnng, if possible. ' : ‘
1 ! f

3. Next, give the teacher an opportunity .o examine, manlpulate, !

aftd ask questions about a sizable eollectlon ot materials typically used| in

a\QARFEE classroom with skill cards placed in front of materials (placed|on

___tabJes situated around the training’ ‘area). These cards should list skills

which could be accomp lished through the use of each material. Remember to

encou}age use of the 'materials by the teachers as well as questions.

Three or more tables of DARCEE-1like materials (pegboards, parqdetry.Rw
blocks, flapnel beards, roulette whee[s, cubes, etc.) would be situated ﬂn

|

. f !
|

l

. '
\

[y
¢
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a participation activity. Looking, touching, and.talking by the teachers
is the basic activity.

4. Ffinally, the teachers should decide upon a single DARCEE
objective as the focus for a lesson plan. Complete lesson plans need not

be written. \

‘ This may be a verbal activity in which each teacher simply states
the objective, the material and how it could be used to .accomplish the ob-
jective. Each teacher should pick from one of the tables a tangible material
to use to facilitate the learning of the lesson's .objective(s). Emphasize
the importance of making an appropriate choice of materials using ideas
specified in the reading. Feedback from you should be based on” the relation-
ships of objectives to materials. Remember that one material may\be used to
accomplish a number o6f objectives. ¥

Materials °

The DARCEE Teacher's Guide

the training area where teachers can easily sample them. This is strictly

3 or more tables filled with materials that may be l

used in DARCEE classrooms such as pegboards, pafqyetry

blocks, rouiette wheels, flannel boards, etc.-

(See Appendix B, pp. 159-165) |
Skill Cards (See Appendix .B, pp. 130-139) L ) 5"

Other:

&@




Lesson 8
ATT ITUDE DEVELOPMENT
Overview

Teachers invariably affect the attitudes of their students. g
Through the activities they select, their reactions to student behavior,
be these rewards or punishment, teachers influence children's feelings
toward school, toward other persons, and toward themselves. The DARCEE
program recognizes the potency of the influence of teachers and of the
classroom milieu on students' feelings. The potential influence is a
critical consideration in developing the means and the ends of the DARCEE
program. The DARCEE Teacher's Guide provides a detailed discussion of

QDARCEE's attitude objectives and how teachers should operate to accnomplish

them. Be certain to study that reading carefully. 1In it you wili note
that DARCEE's notion of attitudes not only pertains to positive sentiments
toward self, toward other people, and toward tasks and learning, but also
to behavior in children that seem to have personal and social utility,
such as independence, behaving according to teacher's standards, sharing,
cooperation, persistence, internalized standards of excqll%nce,'and SO on.

The objectives and ‘activities of this session are designed to

' help participants not only understand DARCEE's attitude development pro-

gram, but also to help them develop some skill in relating DARCEE attitude
labels to behaviors and in suggesting appropriate strategies for accomplish-
ing DARCEE's attitude objectives.

<

Objectives ) .
1. Teachers should be able to give specific examples of behavior
related to each DARCEE attitude objective. g
. "2, Using a written description of a child's behavior, -Leachers

should be able to rate the child's behavior for each objective according
to its correspondence with DARCEE attitude -“jectives (see Attitude
Diagnosis Record in Appendix B ofThe DARCEE Teacher's Guide -

o

. 3. Teachers should be able to describe strategies (teacher be-
havior, classroom arrangement, use of materials, etc.) that are likely to
facilitate an individual student's progress (See."Tom: Hypothetical Case"

3
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and the role play cards, in The DARCEE Teacher's Guide, pp. 111-112,
toward each DARCEE attitude objective (see Attitude Diagnosis Record in
The DARCEE Teacher's Guide).

Strategies o -

The first phase of the Attitude Development training session
cons ists of the teachers reading and trying to comprehend the fundamental
ideas of the Attitude Development section of The DARCEE Teacher's Guide,
pp. 88-111. The purpose of the second phase of the training session is to
give teachers a chance to apply the ideas of the DARCEE Essentials of
Attitude Development. Two options are listed for the kind of activity
that may be used for the application phase of the training session.

1. (30 minutes. ) The Attltude Development portion of The DARCEE
Teacher's Guide, pp. 88-11tlshould be read by teachers the day before this
training session, if possible. Using a transparency of the Attitude Diag-
nosis Record found in the Appendix of The DARCEE Teacher's Guide help
teachers understand the attitude objectives well enough to use the Diagnosis
Record. Your directions to the entire group of teachers could be something
like tnis:

U"Each of the examples of students' behavior given in the
DARCEE Teacher's Guidz, pp. 99- 110 can be olaced in one of
the three columns of this record. Use the transparency to
explain the meaming of the columns and rows on the record.
Can we classify, by filling in the appropriate columns on
the chart, a few of the examples of student behavior givén
in the teacher's manual? The narrative in the manual

has already indicated an attitude area, "independence*'

for instance (seepp. 92-93. Our task is to decide into which
column on the chart the student's behavior should go and to
write in tihe top blank a brief description of the behavior.
On the second row (''teacher behavior recommended"), we could
describe one or more changes a teacher should make in her
behavior in order to move the child toward the desired
attitude-related behavior. |f the child's behavior is up

to par with the desired objective, we might recommend no
change in her behavior toward that child."

In superV|S|ng this acthlty ack teachers how they would Fill
in the record, using the examples given, and help them to justify
answers by asking probing questions. Approprlate responses should be
reinforced. The number of examples might go quickly with teachers having
no difficulty. On the other band, two or three examples may require much
discussion. This activity should accomplish two things. First, it should
give teachers a chance to check their understanding of the reading. Second,

¢
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it should introduce teachers to the use of the Diagnosis Record which
will be used in the following activity.

2. (2 hours.) Option |1 with roie play cards. Divide the
teachers into small groups of 5 to 7 persons for this actnvuty Each group
should then be given one or more role play cards (see Appendix B, pp.

Each card specifies a set of hypothetical conditions to which teachers
should respond according to 'their understanding of the DARCEE Attitude
Development Essential. E£ach group of teachers is responsible for planning
and carrying out a short role play which utilizes persons in the group as
lead teacher, assistant teacher and preschool students depicting and re-
acting to the conditions specifieu on the card in terms of the particular
_attitude objectives ‘listed on the card.

Each role play would be followed by an analysis by the teachers.
The analysis should consider three basic questions: (a) were the character
portrayals in the role play reasonably similar to those a teacher would
find in a real classroom in the situaticns listed on the card? (b) 'were
the lead teacher's and the assistant teacher's actions appropriate for the
DARCEE attitude objectives listed on the card? (c) are there other ways
the teachers In the role piay couid have behaved that couid nhave Tostiered
the proper attitudes in children? -

The cards specify some of the conditions for each role play:
namely, attitudes to work on, time of the year, activity, and other in-
formation. Teachers will also have to make up additional information
about the teaching situation by relying on their past experience with
children. For examp]e, card #1 indicates the time of arrival on the first
day of school. The teachers will have to go beyond this information by
trying to imagine what might be the feelings on their first day of school.
Will some children be shy, perhaps crying? Will the children know each
other? How easily will children leave their mothers (and visa versa)?

We recommend that teachers first be given cards for early in
the school year since that is the time teachers will first confront.
If time permits, the other cards may be used. We also recommend that you
emphasize that DARCEE attitude objectives should not be considered in
piece meal fashion. Teachers should not concentrate on one &ttitude,
say Self-Esteem, while ignoring or even perhaps violating other attitude
objectives. Option #1 perhaps implies a piece meal approach, making it
crucial to emphasize the contrary notion.

Option 2. Divide teachers into teams of 2-5 teachers (hope-
fully.leaving teaching teams in tact) for this activity. Materials needed
are: (a) copies of "Tom: A Hypothetical Case" for each teacher, and (b)
copies of the "Attitude Diagnosis Record' for each group of teachers.

The major phases of this activity are:
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1. Introduce the 'Tom'' case by explaining that this activity
will require teachers to apply the DARCEE attitude notions by diagnosing
student behavior and recommending appropriate teacher strategies.

2. Ask teachers to read the "‘Tom'' case, and then to complete,

° in their groups, the Diagnosis Record for the case. |f they feel that the
information is incomplete, they should write "need more information'" in
the proper space. (The first two phases probably take about one hour to
comp lete. )

3. When all groups have completed the charts on Tom's case,
they should compare results in one large group with a trainer ,leading the
discussion. Blank.transparencies of the '"Diagnosis''chart can be used
during the large group discussion. (This phase will probably take o
40-60 minutes.) Again, use this discussion to correct misconceptions
and reinforce suitable responses.




\ Lesson 9

UNIT APPROACH

Overview

’

The DARCEE Essential ''Unit Approach,' described in The DARCEE
TeacherS Guide (see pp. 113-21), will be dealt with briefly during pre-
service training, since the Essential can be dealt with in greater depth
‘during an early inservice training session.

e

One point that needs emphasis is that DARCEE does not expect
teachers to restrict themselves to using DARCEE's printed resource unit
gui des and that DARCEE also advises people using the guides to use them

‘ prllllcll l ly a5 re30urce ncu\.«l lu!a’ b\)l uv"llly ldvu.; F:‘C.. th\.-lu that feRotet
useful. For that reason, the activity to be carried out during this

portion of the preservice sessions will focus on participants developing
general plans for units using a DARCEE resource unit guide as a resource
book.

Objectives

1. Participants shall be able to explain correctly the main
features of the unit approach, including when units are
taught, how they are developed, aihd how they are
sequenced (see The DARCEE Teacher's Guide, pp. 113-21).
(See parts 1 and 2 of the lesson.)

N 2, Participants in teams shall be able to plan a sequénce
A of activities organized around a common theme. The
R sequence need not include all details, since they could
) be added later. It should meet the following criteria:

.a. Several days of activities should be specifiea.

L3

b. The activities should be orgaaned about a common theme.

c. *The activities should be related to specuflc DARCEE
objectives.

d. The activities listed differ from one another,
providing variety. g
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Strategies

There are three parts to this lesson. Fjrst, participants will
read The DARCEE Teacher's Guide, PP. 1}3-21- Second, they will demonstrate
their understanding of the Essential 8 bjective 1) by discussing
Part 1 of the ''Check Yourself'' Exercise (seeT eacher'sGuide, pp. 118
Finally, they will develop block plans for two weeksS using the Resource
Unit Guide: AlT About Me, A Sequenced Guide for Recording Children's
Progress, Part Il of the '"Check~Yoursélf'' Exercise, and their own
teaching experiences as resources. O i —~

\ .

\ 1. Participants should read tihe "Unit Approach' in The DARCEE
Teacher's Guide prior to the session dealing with the Essential. They
should m the '"Check Yourself'' Exercises before the session.

. 2. Group teachers in their teams, following which they—are—
asked to\discuss Part | of the '"Check Yourself' Exercise. - Give them up
to 30 miqutes for their discussion, following which participants should

+ be asked/to share their answers.

3. After a brief break reassemble people into their teams.
Diiect Lirem v 1ead lhe directions to Part Z of the "Check Yourself" Exercise.
Go through those directions showing them how they can use All About -Me
. and A Sequenced Giiide for Recording Children's Progress as resources.

Once the directions are clear, let them work on their units,
providing them with one to two hours of work time and with any help they
need. After block plans are completed, a short break could be taken,
during which you could take one to two block plans and make Thermofax
transparencies of them. °

Once the transparencies are made and the break is completed,
have the team(s) who developed the block plans from which transparencies
were made show their plans on the overhead projector, explain their unit,
and answer questions. |If the necessary equipment is not available or if
you are pressed for time,k zach selacted unit could e duplicated and a
copy given to each participant on the following day, each unit could be
written on:the blackboard, or each unit could be explained verbally to
the group. . ) : .

Materials

Resourse Unit Guide: A1l About Me

\ A Sequenced Guide for Recording Children's Progress

N The DARCEE Teacher's Guide &

;




Transparency film
Overhead Projector
Thermofax Machline

Other:
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Lesson 10

PART A: OBSERVATION AND PARTICIPATION IN A DARCEE CLASSROOv/

Overview

»

The value of observation and participation in a DARCEE classroom
can -hardly be overemphasized. In some situations, however, a classroom
for observation and participation i$ not available. In such cases, try
to substitute audio visual materials. While a full day of observation of
a DARCEE classroom may be informative and interesting, a full day's view-
ing of video tapes is often an experience in bordeon and sleep. We
suggest that you use great caution in such circumstances to provide brief

gram which have special importance for the teachers and frequent breaks
for discussion, questions, and simply 'moving about.'

episodes with guidance toward observation of those aspects of the pro- \\\\,

Where there is no classroom to—observe, there probably will be
o C1a35700m in which Lo tealh, in lhis case, we 1ecomend that you devise
an effective practice session for your teachers. Carefully planped and
focused role play is, of course,.the most obvious substitution for practice
in a "real' DARCEE classroom with ''real" four and five-year olds. You may
find it necessary to use other methods as well.

This lesson is designed to be used in a location wheré an
operating DARCEE classroom is available for observation and participation
by the teachers. Brief observations of the classroom should be planned
"as a part of the daily sessions as early and as frequently as possible
They should be focused upon one or two specific aspects of the program,
usually having to do with the Es:entlal(s) being discussed on- that parti-
cuiar day. Plan_the observations so that the teachers see activities at
different times of the day. You may find it worth while to ask observers
to take notes on particular aspects of the program for discussion later.
Be sure to plan time for reaction to and discussion of the observation so
that the teachers may ask questions and express any reaction they may have.

Participation in the classroom provides the participants with an
opportunity to practice what they've learned in an actual classroom situa-
tion with typical, energetic children: In addition, it involves the parti-
cupants in the complete P~1-E Cycle (planning an activity for .a small group;
. going into the classroom and implementing the plan with the children;
analyzing and evaluating the activity after the implementation). Of course,
the number of part|c1pants and the time available determines the amourit of
practical classroom experience available to-the teachers. Most trainers
W uld agree that within reasonable limits, the more times the teachers
are directed through the P-1-E Cycle, the easier it will be' for*them to

£ .
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perform and the more confidence they;wi]l,have in their ability t& be -
compe tent DARCEE teachers. ) ‘ i \

/ ' ' ' ' '

= J
/// ) . Objectives j/

'

‘ I -
1. The participants will ask questions\or make comment%/ﬁollow-
ing observation periods related to implementing the Essentials. |

|
Ve
“

]
2. Each pa?ticipant write one or more plans for an activity |
on lesson plan forms (see Appeneix B, pl50). . '

- . - °

w /

" 3. Each participant will implement the‘activity'or activities

he planned in the classroom with a group of children during a designated '
time. ; . :

A
t

( p k. The participants will evaluate the activities implenented
in thé classroom. :
/
4 /

! /

’ Strategies

3

1. Pre-teaching strategies: _ .
- ’ 4 / N —
a. Divide participants into teams, depending on the number of.
participants, number of days available for observation and participation,
and number of children in the classroom. Assign teams to time!siots on . ,
the daily schedule form (see p.Joo below). . : e

b. Review the lesson plan and daily schedule form with the ,
participants. ‘ . ‘ o /
) c. Discuss with the teachers what objectives, materials, d
and activities are available for each team. - / _
7/ o - . ' > \ s’ ,
°d. Observe the demonstration classroom with the teachers. .
During this time guiJé their observations, helping them -
focus on significant events in classroom and answer
questions or elaborate on comments .the teachers make. . -
. e. Have participants choose which objectives, materials,
.-and activities they wili—use with their group of children.

. <

— - - R ——— D
.

° ! .

VA . *

A

, IIA cases where there are many participants at the training *
session, some of whom demonstrated competence as DARCEE teache¥s in. previous

. years, it may be desirable that the experienced DARCEE teachers bé‘exempted. .t
from Objectives 2 and 3 to give you more time to work with thos who.are !
inexperienced. | ’ S ' '

. neserienced. - s

@ ’. - - - S) 'i' rd ) Tv
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—bBlems and abllltles.

written an evaluatlon of t

- - - 99 -

Judging “rom Sur past experiencés you will probably need to be
active in helping teachers select materials and actlvutles, and, you may - S
need' to give partigipants a great deal of assistance in actually writing
the 'lesson plans. Questions such as, "What standards will you set?"
""How will you give, out the materials?" -'Where is the most approprmate place
to have this activity, on the table, on the floor, or in a gnrcle of, chairs?"
"How will you introduce the activity?' "How will you close the acthlty?"
”What buffer will-you-use and how will you determine when and if \t is.-
meeded?!! should be-asked whenever necessary. Special information on how to : .
cope with any behavior problems should be given. Your teachers should be \
assigned specific groups of children, given an opportunlty to observe them _ .
during activities and become familiar with their names and specific, pro- i ,

Of courge, these assiygnments would be made EFIO ) !

to selectlon of objectives, materlals, and activities. |

\ - v

- Before¢partIC|panfs actua]!y go into the classroom, check to
be surd thejr matefuals arejready and their lesson plans are complete‘ ’
Answer any questions they mLy haye, and do your best to alleviate any!

fears they may. have! . M N | ‘
- . ' , ‘_/—7 . . |

1 . \
/S j i S \1‘

Strategies to be used during the teaching phhse:

Q ! I

. L N o 4 -
Take cafeful notés during their implementation of act|V|t|es\|n
the classroom anfl ask that!any obserV|ng trainees who will participate in :
the evaluation gession do the samg. In this way obJectlve evaluations are . .
possuble and spec:flc lnstgnces may. be discussed. - {You may want them to
use‘Ob ervation Form found{rn Appendix 8, P. 175.) - PoL LA
3. Strggegies‘to .e used. uriﬁg the post-teaching phaée: oo ‘

Following the im Iementatton period and after participants have
%elr activity on the’lesson plah, all.observing
should meet together with you ?pr an evaluatlon
session. Each participant|could then evaluate the actav:ty verbally with
your assistance and that of other members of* the group.

A Y
) . \ Yo N

and‘partlcnpatlng "teachers

- ] ' .
) o \ : '
d.\ Managlnq Iqsnstlca! prcbiggij o) ‘ ' / - Ta
I f you are the'orly “trainer you may find classroom pa t;chpahlon «
"~ an extremely challenging IJgnstlcaL exercise. Careful, plannlngfand effi-

cnent use of time

i$ crucigl, The Following schedule is merelyha sugges-
tion.

It is intended to dgmonstrate how one trainer mlght organize her

time while putting participants through a classroom with 3 groyps of )
children. . .

" /
. b / f ’ .
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/

On the morning of the 7th day (See Preservice Trannlng Session °
Schedule, page 16, the trainer would assign each participant one group
of children and |nd|cate the time period and day of each partlcﬂpatlon.
If you refer to the Daily Schedule, page 15, you will see that it includes
2 small groups and,a stPuctured free choice act|V|ty_durIng the 9:30-11:15

~ time period. Thus 3 partlcnpants could implement\an activity during each
of 3-time periods:,

\

] . Co. Y . \s
\ " .3 'i T e

Team | Ann - . Group | Ist Small’ group
" Betty . Group Tst SmalT group
. Joan * Group ]st SmalT group !
Team 2 Bill - Group 1 - 2nd Smal] group i
Toyly e Group 2 2nd Small group
flm Group 3 - " 2nd Smadl group
) .
A
Team 3 Kajthy Table 1 - Struc'tured free choice
‘ //Qg}ia ' Table 2 Structured fyee choice
Carolyn

Table 3

Structured 7nee choice

- A /
¢ i

¢
/

As you can see, nine people can partlc1pate each day.

/10 day preservy

/

Since the

pati~n,

7718 people cou
“had 22 partlolpants, large group, shack
utilized.,

advisable by the trainer.
/ )

l
|

ice schedule allows tyo days for classroom partic
{d implement one activity each in this matter. /

[ f] the tralner
or lunAh times—could-aliso be

1 fewer participants were present,,the number of activities
each person was to implement gould be.increased or the remaining time

could be used for the development of materials or in other ways thought

o~

Followung the™assighment of groups and time slots, all teachers

,mlght be asked to observe the g.oup to which they kave been assigned,
paying close attentfon to individual differences among the children and

how the teacher works with each one.

e e

; r
Now let'$ assume that the nine people listed above are
expected to partlolpate on the morning of the 8th day of the session. 4

-,

These nine people[woudd meet with the trainer on the afternoon of the 7t

day for a planning séssion. With his assistance they'would choose : |
cbjectives, mateilals, and actlvutles at this time., They would also write
lesson plans, cojlect or develop mater!als, and place them in an appropriate
place for use the next morning. Heanwhl]e what about fhose .teachers who
will not participate until the marning of the 9th day ‘of the session and

who are not included in the’piannlng session on the
day? The trainer must provlde a worthwhile actuvity

7

fternoon of the 7tn
for this group so

that they will not lose vaJuahle time.

Materjals development Is such an

~activity, D

—

v




materials during this time

- At the. close:of the last activity implemented by Group A,
that of Kathy, Julla, and Carolyn, the trainer meets with the group for
an evaluation sessuon, followed by planning with members of Group B, who

will participate in the classroom the following morning.

Group A, whlch

has now completed the P-1-E Cycle will work independently on xhose materials
already developed by Group B while the trainer repeats the entire P-1-E
Cycie with Group B in the manner previously described for Group A. The
schedule looks somethlng like this: '

—

Day \ Time of Day " Group A Group B
7 Af ternoon - Planning session with DeveIOp.materials
trainer - independently y
8 Morning Ohserve and teach 1 Develop materials
Early afterncon| Evaluate ! Develop materials
Mid; and late- Develop materials ) Planning session with
afternoon ‘ indepgndently' trainer _
9 _ Morning Deve{bp materials Observe and teach
Early afternoon| Develop m%terialg Evaluate

\ AN
.

Materials

Lesson Plan Forms

\

. Classroom schedule

\ o N .
A variety of classroom materials that the teams may use

A Sequenced Guide for Recording Chjldren‘s Progress

i1

Names of children in each group (ideally with snapshots and

with special information on children)

< i

&
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Obse;vation Forms (see Appendix 108, P. 175)
Supplies for Group B {see p. 179-186) - .

Other items:

Evaluation

N
\F

9«%




Lesson 10

PART B: MATERIALS DEVELOPMENT

Overview

< Y

_ Materials developmant is an important part of preservnce
training for DARCEL teachers. Teacher-made materials are relied on
quite often in the implementation of the classroom curriculum.
The trainer will need to organize time, materials, and spaceé for
effective and®efficient materials development.

| . - Objectives

The participants will be able to make completed starter sets
of the following teaching materials:
7
Color Lotto . «
‘ Shape Lotto
| i ‘Parquetry Design Cards (Defined Areas)
> Dot Lotto |
B ‘ Dot Lotto Il
Cube Pattern, Cards
Parquetry Pattern Cards
~ Single Sheet Pegboard Design Sequence .
" Sound-A-Like, Jars 2 s
Willie the Weatherboy (Flannel Set)
Sally the Weathergirl (Flannet Set)
Flannel Face °
Three Bears and Goldilécks (Flannel Set)
‘Three Pigs (Flannel Set)
The Speckled Frogs (Flannel Set) -

and if time permits.. . vviviaririeararonnnsnonnns

Parquetry Design Cards (Undefined Areas) o

Pegboard Design Booklets - Sequence 1

Pegboard Design Booklets - Sequence || .
Dot Lotto III

Cube - Symbol Cards (Shapes)

Cube - Symbol Cards (Abstract)

Cube - Symbol Cards (Mumerical)

Three Billy Goats Gruff (Flannel Set)

A Surprise for Mrs. Bunny (Flannel Set)

Clown (Flannel Set)

Chicken Little—(Flannel-Set)

» 9"’

o . ' 103
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M v
- Strategies

1. Preparation sﬁrat’egies:l

a. Locate and organize appropriate work space for use
for materials development time. This would include
ample table space, space available to organize raw
materials for easy access, and space available to
store completed materials.
b. Calculate quantity of .each raw materlal needed and obtaln
~ See Appendix B, pp. . w

c. Provide appropriate-size boxes for participants to
store completed materials, and label according to the
classroom team.

. d. Provide a large chaft (listing each material to be made)
for e=ach classroom team to keep track of materials
comp leted.,

£
2. The items above are preoaratlon strategies on your part.

After they have been completed, assign materlals to specific teams to work on.

For example, Team 1--Dot Lotto; Team 2——Slngle Sheet Pegboard Design
Sequence; Team 3--Three Bears (Flannel Set). Thls type of organization
p.events participants from standifg in line to use paper cutter, waiting

for scissors, glue, magic markers, rulers, etc. (Since you cannot be both
with Group A and Group B, you may find it helpful to select a teacher to

be responsible for helplng teams if they are having difficulties. You could
give thet teacher special instruction a day or two in advance.)

3. Refer participants to ''Raw Materials Needed for Materials |
Revelopment' for the quantity of each raw material needed pe; set of teach-
ing materials. Copies of the document may be handed out to each team Ay

——or placed on the bulletin board.

L4, Raw materials will be organized for easy access by partici-
pants ... -

5. When possible, you or your substitute (see Strategy 2) should

circulate among participants assisting and answering questions related to
materials development.

. Strateoy 1b must be carried out well in advance of the preservice
. training session. .
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laterials . N

- ™
Materials Development and Use -

'"'Raw Materials Needed for Materials Development'
(see.Appendix B, pp. .

. - One large box for each team wlth labels attached
Chart listing ‘materials to be made by each team
Appropriate quantity-of raw materials (see Appendix B, pp.

Other:

Evaluation
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> Lesson 11

‘ PARENT INVOLVEMENT :

A

Overview

The Parent Involvement phase of training is prlmarlly concerned
with helping participants outline p0551ble stratugles for ihvolving.parents
in the absence of a home visitor. \The session would need to take a some-
what different direction if a home visitor is to be trained along with
the teachers.%

Trainees would not be expectédoto outline a specific parent in-
volvement program but they should be given an opportunity to explore
several avenues of working with parents so that there will be sqme form
of pareqt involvement associated with every DARCEE classroom.

Objectives

1. Teachers will be able to give at least one sound reason for
DARCEE teachers involving parents of their students in the education

"of children. Among such reasons: .

. . <
a. Parents tend to overemphasize negative reinforcement
in the rearing of children. A parent involvement
. program would emphasize positive reinforcement.

. b. Parents are in a good position to prepare their »*
children for the experience of formal schooling.
c. Parents are in a position to help their children
retain and extend concepts, skills, and attitud
fostered at school. {See Acthlty 1 and 3.)
> 2. Teachers will be able to list at least two ways they can
devqlop a parent involivement program in their classrooms. Among such ways
are: g

a., Meet v!th parents when children are not present. S
Inform them about what their children are doing,
and suggest ways the parents cou:d be of help. '

107

102
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«

b. Use regular school meetings,” like P.T.A. to inform

- Co- parents of DARCEE activities. {See Activity 2.)
13 5.44"
Strategies '

»

1. (15-30 minutes.) Participants should have read the section

- on Parent Involvement in The DARCEE Teacher's Guide prior to the beginning
of this lesson. Provide an opportunity for questions and discussion of the
Essential. . o \

2. (1 hour.) Divide the group into teaching teams or small groups. .
Each team or group should be given approximately 45 minutes to develop a list
of possible ways to involve parents in the program. These lists should then
be collected and duplicated. Before the close of the preservice training
session each participant should receive the duplicated lists, together with
the document ''Ways of Involving Parents," if you find that document is useful.
You may wish to spend a brief period of time discussing the suggested methods
with the entire group either before or after the lists are duplicated.
14

- 3. (AL hour optional activity.) For discussion purposes present
the entire dgroup with a true-false quiz such as the one contained on page
of this manual dealing with attitudes towards parents. Allow sufficient
time for di'scussion of each question and encourage the particlpants to
discuss the questions among themselves. It is expected that people will
differ in how they answer such questions ahd that a discussion of them would
help the teachers examine their assumptions concerning parents and parent
involvement. -

Haterials

B FTrue-FaIse Quiz (see Appendix B, pp. 189-190) ’
¢ : The DARCEE Teacher's Guide
: N 5
'""Ways to Involve Parents,' (see Appendix B, pp.
/ e .
. Other:
AN

Evaluation

( r
o -
143
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. - Lesson 12 C
¢ / LONG=RANGE PLANNING s
7 ] W A
P - . :‘
,'/ “ . 5 ) o )
//// . Overview o
w , — .
v . ‘ - . ; ] - ®© an ‘ v o P ,
Near the conclusion of-the preservice training, 'usually on the -
. last day, a sizeable block of time is devoted to-long-range planning. :

Ideally, the members of-the teaching teams not only know their
assignments but have had an opportunity to visit the classrooms in the
schools (or cénters) in which they will teach. Théy should, therefore, be
knowledgeable about their particular schedfles for lunch and outdoor play
time if these facilities are to be shared with others, familiar with the
proximity of their classroom to bathrooms, cafeterias, and playg¥ounds,
and have an idea how much time should be ailowed for transitions which
necessitate ‘leaving the classroom.

G - \ 3 -

During the Iong-range‘piaﬁ%ing session the teachers will be
grouped into teams who will actually teach together in the classroom thus
simulating the daily planning and evaluation session“which is discussed
elsewhere in this manual.

*
.

Objectives N
1. Participants will apply the principles of scheduling to
- ~ their particular classrooms. (See Activity 1.) . .

L

o

2. Participants will develop block plans for the first two or
three weeks of their classroom operation. . (See Activity 2.} :
o * "
<" 3. Participants will write lesson plans for activities to be
conducted the first week their classrooms are in operation. « (See Activity 3.)

b, Participants will plan specifically for the first day their °* -
classroom is in operation. (See Activity 3.) .

L]

. 5. Participants will do. the.above planning with their o&n team
members. (See Activity 3.) .

4 . R
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. Q . Strategies]
1. (30 minutes to | hour.) First, each team will construct its
own particuiar daily schedule. “The DARCEE 'program may be implemented in .
€ither a half-day (3 or 3-172 hours) or a full.day (6 hourq). You may
beg!n by leadlng a’discussion wnth the participants in thlngs to remember
. in preparing a schedule for the first part of. the year: Be 'sure to-review
relevant parts of the Essential, Organization and the Use of Time presented °
earlier. The teams will have time during this sessioh to write out "trial
Schedules' For the first few weeks of school. Scheduies previously developed
in lesspn on Scheduling could also be used. Then these schedules will be
discussed, observing where teams have recognized the child's short attention
spans early in the year-and the need for additional time for transitions .
~_until a routinetis establlshed Be sure to offer appropriate praise and
- suggestlons. . } .

. ~ . i
I f needed, spend time working with individual teams. Continue
this part of session until both you and the teams are satisfied with all i

developed 'schedules, and take advantage of oppoftunities to discuss how

this schedule may change as the year progresses. , -

\ ’ o
2. (1-3 hours.), Indications are that it is helpful for the ,
. teams to make piock plans for the first three weeks of school preservice . -
. training. Introduce this portion of this session by 1nd|cat|ng hoi and

when block plans are usually made, emphasizing that team-teaching negessn-
tates team planning in advance. Review wnth the teachers the procedure

for block planning, indi¢ating the role of each team member. Sequencing
principles, unit teaching,, and characteristics of the preschool child

should be reviewed by the partigipants with you as discussion’ leader. ' A

More specnflcally, appropr"éte obJectlves for the first weeks
*will be listed. (The first week of school is used for orientation: the
second week for evaluation of the skill and attitudé development level of
“the children. This &valuation Is necéssary to insure proper grouping of
the children.2 O0ften the first unit, All About Me, begins the third week
and continues through the fourth week. ‘

®
-

¥ N o
>

IBefore the session partncnpants could be asked to read Chapter 5
of The DARCEE Teacher!'s Guide.

.

X

2

The evaluation is to be ‘catried Sut unobtrusively in the context
of enjoyable activities like play with blocks, crayons,. looking at pictures,
singing songs, and doing finger plays.

.‘ ' L ]

o

1Jw
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i1

J Suggested activities will necéssarily vary according to the

ilability of materials such as clay, paper, paste,

bookss and assorted

~ manipylatiive toys.

it seems that no matter how hard we try, classrooms

jusl

—jeem
materals,

NOT have all the equipment (chairs, tables, and cabinets),
"-(books, records, puzzles, blocks, ‘and Beads), and supplies

"(expehﬂable items like paper, paint, paste,- and clay). So all block plans . .
may nqt be the same, since plans will necessarily reflect available,materials.
+ 3. (One or more hours.) " Wri.tten lessori plans are vitally important
to the DARCEE planning, -implementation and evaluation (P-1-E) cycle. Review
.the training session on how to write Messon plans as described in '"Teacher
Preparation'' section of this manual. The participants have had experience
inwriting lesson plans’during preserwice trdaining, singe they wrote plans
for  the ‘activity (or attivitiesg for. which they were responsible in the

-

-

“'?K

-

qlassroom.

Any problems, misconceptions, or confusion should be cleafed up

~

before the participants are asked to write lesson plans for their-activities
for the first, three to'five days. Thé lead teache® will assume the role of

team leader and give assistance to other team members as needed. The )

teachers wili write lesson plans for both small groups, and the lead*teacher
will wrjte lesson plans for both Targe groups ard both of her small groups.

Girculate agong teams to qjve assistarnce, clarification, feedback, and
positive reinforcement§ "% . -

A

1} .

Lessonplans may e shared amorig teams, but this is not neces¥ary.
p Y

\

.

2

. n' \“?

This session shSUJQ¢COntinue until you ahd the partic’pants dre sure thai&
aost oT all qdestions have.been answered and cloudy zreas cleared. J

b4
s

Materials . -,

-

~\ “ ' -

»Block Plan Forms o .
« ] \ . ‘ @:t ‘ -
- . Lesson PTan Forms

A Sequenced Guide for Ré&ording

\

Children's Progress

- \
%

The DARCEE Teacher's Guide ‘ ) e
Resource Unit Guide: All Abdut Me . \\“7'5* i
Ocher: ' . - J .
\ S
i . .

 Evaluation * :

\\ - . R Y i
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‘ . APPENDIX B
SPECIAL MATERIALS NEEDED FOR PREéERVICE TRAINI‘NGl
S5 ’
Y N o
; |
X ,
~ ’&:"\:&»‘ .
,y o i
S
.
iMaterials included in this part of the Appendix are those that
.will need to be reproduced as transparencies or as handouts. ’
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COMMENTS :

o

group' activity, but the teachers are not. The lead teacher should-
direct large group activities while the assistant teachers position
themseives behind the students in order to provide additional verbal
and physical reinforcement of student participation. Note also that
small groups should remain intact in the large group

ol

-t

Here the children are correctly positioned for a.''large .

LY
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T

COMMENTS :

3

. - -~ . . This is unlike DARCEE in at least two respects.. First, ''large
group' activities are never performed with pupils in multiple rows.
Second, there should be mors than one teacher in the classroom.
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COMMENTS:

Obviously this arrangement is inappropriage due to the o
T placement of thefteacher's desks and the lack of grouping for the -
children. There are no clgarly.demarked small group or structured
free choice areas. ‘ .

e
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COMMENTS: ‘ o

Note here that groups are spaced far ehough apart to minimize
distracticn, each teacher has 10 children and the groups face away
“ from one another., This is appropriate for a DARCEE classroom.
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SCHEDULE FORM T .
R me... ’ Activity
’ /" - m‘\“‘\w“_ '
I e
e @ .. 7
8:30 Beglnnlng/df day
- ) ) ,
9:30 Outdoor play begins
10:00 End of outdoor play
11:00 Lunch begins
1
11:30 - Lunch ends: ' N
1:30 Children dep_ax:t
b L]
o » .‘\ \‘
”» i
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This flannel board may be made from a heavy piece of cardboard - .
or masonite covered with felt, The pieces indicated above should ‘be cut
., from felt of a contrastlng color and glued in place as they represent
"'fixed" objects in the room.' We:used a gray background with blue fixtures.
The calors, of course, are optional. The door, chalk and bulletih boards
may be drawn in with a pen. The fixtures should also be labeled in pen <
so 'that trafnees have as complete a picture as possn%le Below is a |

list of moveable furniture, made from scraps of felt, which ‘accompany the’
board.

a o= . . < Lo 0T
For each board make: . - : . B
; . , ‘ .
s *nafrow strip:to enclose housekeeping area. (green) 12" x 1/4" _

*narrow strip to¢enclo§e large group area. (orangej 12 x 1/4 R

*narrow Strip to enclose black .area. (yellow) 12" x 1/4
20 small quareé to represent students' chairs (green) 3/4' x.3/4" v

3 small squares to ;epresent teachers' chairs, .one labelled LT,
e 2 labe)led AT (green) 3/4™ x 3/ ‘

L rectangles® to represent tables (red)‘Z”-x‘3“ ‘ ,f

1 rectangle to represent moveable bookshelves (blue) 2-1/2" x 3/4"
h - :

I

o
~

\ . - » 1
‘ y
O ———— e
p —mh‘*“““‘~sr(i~~%N\
- “\s_\—“\\\\ ~
\“‘\‘\s
3 h *\‘___‘_\ »
S
*Yarn could substttute for felt strips.
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. * lIst day of* school
'y ' A ) N
Name.'// George Haye Age/Yrs, 5 - Mos. 7 . Sex~ M )
" / - ’ ) '-., Tl . ’ :
skills: , , T Low” N High
N . 1 e " .
1. Knows colors and shapes . * : —_— .
‘2. > Understands sizes and quantttle§ oo )
3. Can coippare things . . o -
. 4, Can string beads ‘ T
Attitudes.& Social@Behaviors ‘ T . ‘
1.. Enjoys doing things for himself. 'ﬂ“ S
2. 1Is cooperative with .playmates .
3. Persists with tasks he attempts . . . '
E. Follows -teacher-set standards c . -. = :
S RN R - -~ - - - S s e sy - e e N e oS e e,
Comments : George had difficulty controlling his teﬁper.‘ Everything he .
< saw he wanted and if he cug!gn't have.it, he‘ypuld get extremely upset.
- H - ¢t . ' .
“ S ’ 3
¢ -~ 2 .
K
. * - + o
> Ist day of school ; )
Name Jan Green Age/Yrs. 5 Mos.h-1/2Sex F!' * co
skills: ‘ e . Low KRigh
~ 2 € el 3
1. Knows colors and shapes A \
2. ' Understands sizes andyquantities .
3. Can compare things. T~
Lk, can string beads - . .
g : .
Attitudes &°Social Behavior:- . N
1. Enjoys doing~things for himself « -
2.  is cooperative with-playmates R ,
3. Persists with tasks he attempts . ) ‘
L, Follows teacher-set standards i - s _
Commerits:

Jan was anxious to do everythlng that was asked of her.
to help the teacher with handing out materials.

'§he wanted -
o \

¥
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1st day of school )
Name Leleste Smith Age/Yrs. 2 Mos.'5 Sex .F
“skills: .- bow: .+ " High °
i 1. -Knows colors and shapes i : . . e
2. Understands sizes and quantities b : - v, ; e
3. Can:compare things L
Lk, Can skring beads T = NESR)
Attitudes & Social Behavior: ? i oo . :
1. Enjoys dsing things fdr himself o i
2. 1s cooperative with playmates ~
3. Persists with tasks he attempts - . .
h.. Follows teacher-set siondards e R :
Comments: C . o - -
Celested talked every chance she had. . Toward the eng.of the day
she became a little fussy with the chlhdren sitting oXgRither side
of her. ) 2
) : ' *a .
‘ 1st day, of school - \
: " Kathy Scanl o E
Name ﬂa» y Scantan Age/Yrs. 5 Mos. 8 Sex F-
’ ~
Skills: 3 . : Low . High .

- * *

I. Knows colors and shapes

2. Understands sizes and gquantities
3. Can compare things
k. Can string beads
Atéltude% & Sotial'Behévior:
1. Enjoys doing’ thungs for himself
2, |Is cooperative with playmates . .
3. Persists with tasks he attempts
4.

follows teacher-set standards

in.. She acted as if she had done this before. There were times during,
the day vwhen Kathy wanted to do something drlfferent than the group,

Comments: Kathy was late to school. She didn't hesitate any when she came N
but the TGEcher easily brought her back to the group.

3, o : 123 .
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Ist day of school

1"

Name Sam Jones i Age/Yrs. 2 Mos, 2  Sex M
1] 3 A * ‘ ’ -
© skills: - Low - ___High
1. Knows colors aﬁd shapes ' - ;
* 2. Understands sizes and quantities
3. Can compare things ’
L, Can string beads

Attitudes & éocial Behavior:

1. Enjoys doing things for himself

2, |s ¢oopérative with playmates
«. * 3, Persists with tasks he attempts

L., Follows teacher-set. standards

- e e e mm e e e o e e M am e am Gm e e e s BB e AN s s e e e e an e ws e e
v v

Comments:_ ; g

: ‘ _ Sam cried the entire morning. He.had trouble unders tanding what-
was geing on and appeared to be frightened by the.teachers. :

- ~

-

- 1st day of school o \
) Name . Ed Dewey Age/Yrs, 5  Mos.hb-1/2Sex M
Skills: ) . Low . High
1. Knows colors and shapes !
2. Understandg sizes and quantities ).ﬂ. -
3. Can compare things .
L, Can strirg beads

Attitudes & Soclal Behavionr:

\Y
. Enjoys doing things for himself

1
2. |Is cooperative with playmates
3. Persists with tasks he attempts D
4, Follows teacher-set standards
. Comments: gq wet his pants, but this didn't seem to bother him. in fact,
. the teacher had difficulty convincing him to change into a clean palr
- of underpants. He seemed to enjoy school and beign with other children.

ERIC . qad
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1st day of school
> ¥

“

Name Jane Doe ' Age/Yrs. >
' o ¢ ]

Skills: o Low

1.. Knows_colors ahd”shapes'

2. Understands sizes-and quantities

3. Can .compare thiqgs :

L, Can string beads

fttitudes & Social Behavior:

1. Enjoys doing things for himself
2. s cooperative with playmates
3 Persists with tasks he attempts
Follows teacher-set standards

" Jane was quiet most of the day; however, she followed the teacher's
directions and participated in all the activities.

N

- st day of school .
r ‘ . N )
Name Peter Ketsup * - Age/¥rs..5 Mos. b sex M -
Skills: ‘ L. low High
1. Knows colors and shapes : ——m e
2, Understands sizes and quantities
. 3, Can compare things
4, can string beads
Attltudes slgocial Behavior:
1. Enjoys doing things for himself |
2. Is cooperative with playmates ' - ) .
3. Persists with tasks he attempts |
k., Follows teacher-set standards ' : -
Comments: peter is a "live-wire!" He was in constant motion most of the

day. At lunch he had trouble containing himself-~he ate all of his
lunch and attempted to eat the cther children's lunch.

125
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' : - » 1st day of 'school '
Name . Mary Mack. Age/Yrs.5 ‘Mos;, 3 Sex F
Skills: - ' ’ Low ~_High
\\\ » ‘ . ~
. ~ Knows ‘colors and shapes .

h ]

T2 Understands sizes and nuantities
oL 3. Can\c\ppare things R
4. Can string-beads .

- . -

Attitudes & Social Behavipr:

1. Enjoys doing things for himself
2. Is cooperative with playmates C B o
3 Persists,with tasks he attempts el

h, Follows teacherrset stonds-ds

Comments: \

Mary is big for her age. She wanted to ''mother! Sam while he was
_crying and to assure him that everything would be "0.K."

~ \ T
\. ga
”;jjp ' ‘ Ist day of school = . —— — - T
’ " Name D”“CX‘PEW'tt Age/Yrs. 5 Mos.6°1/25ex M
.Skills: Low ) High
1. Knows colors and shapes . . _ L :
2, Understands sszes and quant'tles .
3. Can, compare thlngs
L, Can string beads \‘ ) . R

Attlthdes & Social Beﬁavuor.

1. Enjoys doing|things for himself

2. - Is cooperative with playmates .

3. Perslists wit task he attempts ;
4., Follows teacAer seg standards :

. . 136 . . . >
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. 3rd"week of school
Name ° Marly Mack " _Age/Yrs. 5 Mos. 3 Sex F
skitls? '1 CLow - H1gh
" 1. Knows colors and shapes ‘ i v LA
. 2. -Understands sizes and quantities - v
~* 3. fLan compare things . e ) ‘
+ b4, Can string beads o -
- Attitudes & Social Behavior: ‘ N .
] Enjoysrdéing things for himself e,
2 Is cooperative with playmates = L
3. Persists with tasks he attempts . . ‘
‘ 4. Follows teacher-set standards . =
Commen ts: k -
Mary works hard at a task as long as she is succeeding, but will
stop trying if sh%:fails the first time.
K 2 .
3rd week of school
- ) - ‘
Name Lok Peter Ketsup Age/Yrs. 5 Mos. 4 Sex M
Skills: ) Low High
: — ,
Y. Knows colors and shapes
2. Understands sizes and quantities o
= 3. Can compare things, v
L, Can striang beads o
' Attlitudes & Social Behavior:
e ' !
1 1: Enjoys doing things for himself . o
2. Is cooperative with playmates - ’
3. Persists with tasks he attempts ° v i
k., Follows teacher-set standards I e
¢ nts Peter acts like he doesn't need help when he really does. He
. needs to be constantly motivated with praisc, »
O ‘ ¥ P . N ) )
LEMC , 137 , S0
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- 3rd week of school

" Name * Jane Doe " Age/Yrs. 5 Mos. | Sex: F.
~ . . :;:' - ‘ 7 v
rskills: , Low High
. . ’ ‘ './ - ’
1. .Knows colors and shapes . '
2. Understands sizes and quantities ¢ v
3. Can compare things v I
4, Can string beads . . %
7
Fttitudes & Social Behavior:
\ 1. Enjoys doing things for himself v ) b
. . 2. Is cooperative with-'playmates - . .
3. Persists with tasks he attempts [
. Foilows teacher-set standards v

- e SR er e e e W e e M e e ee s e € e e e e eh W me as e e mw e e e e e e

«

; Comments:

Jane is shy, but has good worg habits. She needs self-assurance.

ke ~

3rd week of schood - )
2
o -
Name Ed Dewey Age/Yrs: 5 Mos.4=1/2sex M
Skills: ~ Low . High
& . ' B
' 1. Knows colors and shapes _ . -
2, Understands sizes and quantities .
3. Can compare things
4, <Can string beads i «
Attitudes & Social Behavior: v ‘ )
1. Enjoys doing things for himself : v
2. s cooperative with playmates [t
3. Persists with tasks he attempts ’ et
4, Follows teacher-set standards N

Comments:

Ed is mature acting for his age: The other children 1ike Hlm very much .

S 12

N,




. £
- . v -
o 137
3rd week of school ... - — - h
Name = Sam Jones - Age/Yrs. 5 Mos., 2 - Sex_ M
_Skills: - T Low . . High
- - ) f.‘ '/ o \
1. Knows colors and shapes ' :
2, Understands slzes and quantities v
3. Can compdre things SN v, -
v 4. Can string béads i . v - . -
Attitudes & Social Bebhavior: ' ’ >

. .
1. Enjoys doing things for himself

2. s cooperative with playmates /
3. Persists with tasks he attempts v/
L., Follows teacher-set stendards /

- e e e e m e T m m m e W e e o mom e o @ ow 2fm am e em e - e mem omeew o oeow ow
, v
-

Comments:

'Y

Sam is very demanding of the teacher's attention. He is slow to
catch on to things.

~

e

. 3rd week of school . ‘ j/ . )
{ ; * ; -
2 ! )
‘ Name Kathy Scanlon Coe Age/Yrs. 5 Mos. 8 ‘sex F
- Skills: Low L High

-

1. Knows colors and shapes

2, Understands sizes and quantities
3. Can compare things '

L, Can string beads - .

LN

. (Attitudes ¢ SSEial Behavior: - C. -

<

- oA B ;
4?2 Enjoys doing things:*for himself
2. Is cooperative with playmates
3. Persists with tasks he attempts _ -
4. Follows "teacher-set standards i
|

m e W om @ e @ wmem Em W e omoemeom m omeom w ® e o ®meom @ e o ®m mom M oem e o e om om o m om

» - ) .
Comments: Kathy insists on telling the other children what to do

especially when she's the first one to finish a tdsk.

_ 144 .
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A 3rd week of school
- . I4 A I
-Name Jan Green . ' Age/Yrs. 5 Mos.h-1/2Sex F° .
Skills: o - ' Low High
N 3 2 ) ~ ) Y
‘1. Knows colors and shapes . ' - -
2. Understands sizes and quantities -~
3. Can compare things . S . P
L, Can string beads %
Attitudes 8 Social Behavior:
1. Enjoys donng things for hlmself - o
2. Is cooperative with playmates . el
3. Persists with tasks he attempts - o %
k. Follows teacher-set standards ’ —
Comments: )
Jan is very easily motivated amd learns quickly.
o ) "~ 3rd week of school .
i,
LT
3\“{*" - .
Name Celeste Smith ! Age/Vrs. > Mos. 5 Sex F
* . ’ . . e t o‘f‘,.
Skills: Low T High )

1. Knows colors and shapes v
2. Understands sizes and quant'tles e
3. Can compare things : o
L, can string beads ; e

Attltudes 5 Socual BehaV|or.

1. Enjoys doing things for hlmself . /f/y

2 Is cooperdtive with playmates B . v

3. Persists with tasks he attempts , »o v 9

4, Follows teacher-set stanrdards . e

--------- R . T R e T " S
Comments: ’ ’

Celeste somet I mes . Irritates her nelghbors She is smdrt, but needs

to be encouraged,
Py

150 . f x
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3rd:week of school

o Ngme - - Duncan Pewitt - Age/YrS- 5. Mos.6‘|/25ex
- ’ S L . &,
skills: . ow
1. Knows -colors and shapes
2. Understands sizes and quantitzes .
3. Can compare things
4, Can string beads . ) ; G

‘Attitudes & Social Behavior:

l. .Enjoys doing things for himself

2. |s cooperative with playmates -
3. Persists with tasks he attempts . o
L, Follows teacher-set standards B

Comments:

am

. . {
Duncan is_very persistent and enjoys doing his tasks.
) . v 7

3rd week of school

N . &
- A

- Name George Haye : Age/Yrs.'S Mos., 7 ‘Sex, M
Skills: : Low - High
v >
}.%* Knows colors and shapes :
2. Understands sizes and quantities fo/ o v -
3. Can compare things . v e . .
4. Can string beads -~ el :
« Attlitudes & Social Behavior:
i -
1. Enjoys -doing things for himself i i S
o . 2. s cooperative with playmates . ' :
3. Persists with tasks he attempts
L. Follows teacher-set standards f; .
Comments: )
George has trouble be|ng accepted by his peers, 1f he could control
O his temper better, he'd be a model student.

1341
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 TEST THE CHILDREN| -
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Exercise A
3

Here are 3 sntuatlons in which the reaction of the teacher is
negative. Read the descrlptlon carefully and decide how these reactions
violate DARCEE practices and how they could be handled more positively. -
MaKe brief-.notes in the spaces provided and be ready to support your
posntion |n a group discussion:

'
p -

Negatlve situations: \

1. John and Celeste want to work the same, puzzle. It is free-
choice time, and no teacher is present at the puzzle table, puzzles being
the independent activity on th:s particular day. John pulls the puzzle
away from Celeste, the pieces fall on the floor. Celeste slaps John, and
they both begin -to cry loudly. Mrs. Brown, the Lead Teacher, ignores
the squabble. Mrs. Green, the Assistant Teacher, yells from the house-
keeping corner across the room, ''John, you better stop that!'

2, Betty 'is a very bright little girl who always knows .the answer
to every question and constantly yﬁ]ls out her answers no matter who is
asked -the—question. The teacher i's using a study print showing a farm
scene.’ '""Now," she says, ''Let's see if Jennifer can tell us,what this is?"
"Cow," yells out Betty. !''Shut up, Betty,'" yells the teacher, 'l didn't
ask you'“ y

- 155
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. N X .
3.. Timmy is a very young five-year-old, He is extremely .
dependent, and his mother seems to foster his dependence by doing every-
thing for him. He cannot button his clothes or put on his shoes without -
- help, and his table manners resemble those of a child who is just learning
to feed himself., He eats with his hands, spills food, and stuffs his
mouth so full he frequently gags himself. After a week of this, the . -
teacher, seeing his mouth stuffed full, his face covered with food and
t able and floor littered, takes his plate away saying angrily, "Timmy,
until you learn to eat properly you can't have any more food at school!
Just look at what a mess you've made! |'m ashamed of you. You are too
big to act like that!" )

Y

’ - te,
~ Exercise B
List of negative statements:
: 1. No, Peggy, you're not going to have that dol! until Jean
gets through playing with it!
2. Johnny, don't run in the classroom! . - ‘

Stop banging that puzzle, Todd!

3
L, Ann, quit smearing that paste all over the table.

wvi

Don't yell so loud!.

)

6. 1'm not going to iet you play outside if you don't finish
that picture.

7. You better not run in that hall!

8, You're not listening to me. Hush up now, and listen to what
| 'm saying. . .

9. Quit chewing with'yéur mouth open.

10. Don't kick the table with your feet!

-
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For each material on display have a 3 x 5 card like that below:

Material: Color Lotto

Objectives that may be attained fhrough the material:

Color matching .

Color identification

-~ r
.

Color recognition .

. ‘ .

Below are listed materials that may be displayed and possible
objectives that may be realized through use of the materials. ('Materials
Manual' refetrs to the Materials Devélopment and Use Manual.)

' 1. Color Lotto (see Materials Color matching \
Manual). - * Color recognition .
Color identification
2. \Shape Lotto (see Materials Shape matching
Manual). Shape recognition
e Shape identification
3. Parquetry design cards (see Whole-part-whole relationships
Materials Manual.) Color matching and idenfitication

Shape matching and identification

Materials Objectives :
" Position concepts |

~
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Materials

Objectives

Parquétry pattern cards
(see Materials Manual).

Dot Lotto, Set 1
(see Materials Manual).

Dot Lotto,” Set 2 -
(see Materials Manual).

[N

Dot Lotto, Set 3 _
(see Materials Manual).

4

Cube pattern cards
(see Materials Manual).

kd
Cube-symbol cards
(see Materials Manua'),

Cube-symbol cards (Abstract)

(see Material Manual).

Cube-symbol cards (Numeral)

(see Materials Manual).

'

_.Match, recognize, identify sets
- One-to-one correspondence

-

Color matching and identification
Shape matching and identification ¥
Color patterning

Shape patterning

Color and shape patterning
Position concepts

Match and identify sets
Left-to-right progression ., .

Quantity concepts
Count up to 5, 10

Set-numeral association
Color matching

Quantity concepts

Count up to 5, 10 N
Match, recognize, identify sets
One-to-one correspondence
Set-numeral association

Color matching

Quantity‘concepts

Count up to 5, 10

Match, recognize, identify sets
One-to-one correspondence
Color matching

Match, recognize, and identify colors
Extend patterns '
Position concepts

Counting up to 5, 10

Match and identify sets

Visual discrimination

Match, recognlze, identify colors

Position concepts

Associate objects to symbols
representing them

Visual discrimination
Match shapes
Assocliate objects to symbols

Visual discrimination
Associate objects to numeral
symbols
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3

Materials

Objectives

12,

13.

4,

15.

16.

Sound-a-like jars
(see Materials Manual).

Three Billy Goats Gruff
Flannel Story (see Materials
Manual)."

Three Bears Flannel Stofy
(see Materials Manual).:

Three Pigs Flannel Story
(see Materials Manual).

g

- L]

A Surprise for Mrs. Bunny
Flannel story (see
Materials Manual).

Auditory discrimination
,i

Counting up to 5
Match sets
One-to one correspondence™
. Position concepts
Size concepts
Ordinal position concepts
Concepts of 'mean, old troll,"

"billy goats," ‘real vs. make
“believe! :
Auditory discrimination (voices
of goats <

Association of voices to goats
Vocal sequencing .
Role play-verbalization

Color matching and identifying
Size concepts
Position concepts
Counting to three
.Pitch and volume concepts
Texture concepts *
Temperature concepts
Association skills
Sequencing skills
Verbalization skills
Dramatization

Counting ’

Color matching and identifying
Ordinal position concepts
Concepts of straw, sticks, bricks
Texture concepts

Assoclation skills

Vocal sequencing

Verbalization skills
Dramatization

Visual discrimination

Color matching, identification

One-to-one correspondence (bunnies
with clothes and eggs)

Counting

145

B3
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Materials . ? Objectives
16. ASurprise for Mrs. Bunny ’ Affective concepts
(continued) Audi tory discriminatior. -
<t (rhyming -names)
. Sequencing skills

Verbalization

*17. Clown Flannel Character " Color matching, recogn;tlon,
’ (see Materials Manual). identification
Shape recognition
_ Size concepts
;o Number concepts
’ Position concepts
Verbalization

SN

: 18. Flannel Face (see : Whole-part-whéle ‘relationships
Materials Manual). : Position concepts, -
' Number 'concepts )
Concept of head, eyes, nose, etc.
Self-concept development

4

19. Ten Speckled Frogs Flannel . Number-set identification
© Set (see Materials Manual). * Counting (1-10, 10-1) ' .
. , Visual discrimination '
L e - Auditory discrimination

Verbal Sequencing
Concept of frog, specklied, log

[y

20. Willie the Weatherboy- and _ Color concepts )
Sally the Weathergirl (see Position concepts
Materials Manual). Number concepcs
. / " Clothing concepts

&

Weather concepts
Season concepts

- o Association skills (clothing with
weather, clothing with activity,

clothing with season) -
Verbalization .
Self-concept development

.- ’ Body concepts

-

21. . Roulette Wheel (see . Shape matching and identification
Materials, Manual). Color matching and identification
»  Numeral-set matching, identification:
. Set union. )

Rhyming, 'initial consonant sounds
Associations (functional, temporal
spacial) '

. »




-t

Materials

Objectives T

h 22.

23.

'

24,

25.

g

\

o shab s, colors,

Shape,’ color, position mat
(see Materials Manual).

. a
Kangaroo cards (cards are

stapled together to form an
envelepe

Staples || |
—>

n each envelope is -a shape,
color, letter, etc.” There are
other cards with corresponding
letters, that
match\with the envelopes and

.may be\placed inside the

envelope, as shown here:

X

N

N
Flannel figures to'go with the

story of '"Chicken Little."

"Three Little Kittens!

Flannel Story. \\

T .
Color matching, recognition
Shape matching, recogni tion
Position concepts °

.Motor sequencing

-

Shape matéhing_and identification -

Color matching and, identification

i

-~

- .ﬁ,‘

Identification of farm birds
Likeness and differences among birds
Rhyming o :
Size concepts

Motor and verbal sequencing

Position Concepts

Ordinal position concepts
Concepts -of wise and foolish

>

. Visual discrimination

Color matching and identification
Size concepts. '
One-to-one correspondence
Sets
Rhyming

. Associatfon Skills




mercial or home-made) .

¢

‘Color match, recognition,
Size match, recognition,
Size .concepts (larger, smaller)
Place in order by increasing or

decréasing size

!

~ 1)

14 ! p : * . ¢' Q’
: ' 164 e '
-'.( : \‘ . % - . 8, 3 N
_ ' A
" Materials . dbjgcﬁives. _
e \ :“ . . . .
L. N
25, Three Little. Ku*tens” ' - ’ Verﬁal and motor sequencnng
(continued). 3-\ ’ . . Verbalization" skills
¥ . Qr%matlzatuon % )
26. “"Twelve 0'Clock' game, ‘j ’ Set identification - .
a commercial gafe., o Numeral-set: aSSOCIatlon N
: FEE Set union , e L. P
27. Initjal consonant ‘lotto, Associate letter with sound
. (the boards look like N Discriminate initial con- ‘
this: o spnant sounds
o * L4
L F
v . @
The teacher passes out ) ‘ .
boards,  hold up pictures., - .
_ Child takes picture if *
picture begins with sound . .
. of letw¥er in mlddle of N
card ) ) ~ 4
28, PuZZ]ES. . Whole-part-whole relationships
1 L . .
29. Zippet, button, snap set 2 " Smail motor coordination
- /\i“/~»~—~2/4 Eye~hand coordination :
( - ' [ * 3
30.‘ Design models to with com- Whole-part~whole relat'onshlps ////
mercially made rig-a-jig —Color concepts ot T
sets., . Shape concepts T
T Make a design on .top of a model,
beside a model, without a model
31. @rcduated shapes (com- Shape match, recognition, identification

ldentuflcatlon

identification
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Activity: Arrival and first small group . .

‘ Additional information:

ROLE PLAY CARD #1

»”

Attitude to work oﬁ Self-Estecm, Self -Control (follows ‘ )
teacher™s standards) : g }

N
Time of year in program: First day @f school

The seven children assigned to your\\
small group are arriving. You haven't met the ch:ldren

other than perhaps when they were registered for preschool.
1 : &

‘ ’

s
R Y 2

ROLE PLAY CARD #2 : ///

Attitude to work on: Trust in others, interest in

T

interacting
with others, self-esteem, interest in school type

activities

ime of year in program:- Third day of school ,;, %

A

\
ctivity: First large group activity

Additional in¥ormation: Since all children’é

X

large group activity, you need to focus

e involved in
gp all the chil-

dren. By the third day, you have begun to note those
children whd can attend well who are eager\to participate,
who tend to be shy-and withdrawn, and who need extra
guidance to follow standards and take turns.

1
. f
N , -
.

\
\




ROLE PLAY CARD #3

Attitude to work on: Self-esteem, self-controi, awareness and

respect for the needs of otﬁsys . «

~'Time of year in program: Fourth day of school
. ~ q -

Activity: Selected free choice activity (mail boxes, work’
benches, pounding benchgq) ’

Additional information: The materials themselves will determine
_ how many children can participate; let's assume you have
eight pounding benches, eight work benches, and eight -
mail boxes. You can only guess prior to the activity who

will choose which actjvity. "

[

i
f

/

e e - !

—

L" ROLE PLAY CARD #4

Attitude to work on: Self-concept, self-esteem, trust in
cthers, awareness and respect for the needs of others
(sharing, 'taking turns) -

Time oF’year in prqdram: lApproximately the third week
‘ i
First small group activity

AN

Activitz:

i

N
Additional infor£¥tion: You have had these seven children in

your group snnFe the second week of school. One child is
extremely shy\and felates very little to you or the other
children. T children are aggressive and tend to "set
-each other off.,'"" One child demands a great deal of

: attention by 'Mittﬁe attention-getting" techniques.




T~

kY

Attutude to work on:

171

ROLE PLAY CARD #5

t
Time of year in program

Self-control (given the time of year
some teacher supervnsnon is required for the completion
learn aomethpng new)

‘Activity

Addj tioral

o

-

of tasks), pérsistence, achievement motivation (striving to

One week before Christmas vacation
First small group activity

Information:
7 group.

- try new things. Two children are fairly motivated and
~eager to try new things,

and react negatively to most tasks,

Two children are less motivated
development is fair for all of the children

There are seven children in the small
Threé children are highly motivated and eager to

The level of ‘skill

Attitude to work on:
\ «

“ROLE PLAY CARD #6

Tmeofy%rlnpmgmm

1}

<

Interest in interacting with others, sel f-
control {given the time of year teacher proximity should not
be required for control of behavior)

started i, Sep*zmber
Activity:

Field trip for total group to Fire Department
station, and to a park for a picnic lunch
Additional Information

-~

Early spring (assuming the\school year

\ Police
Total group.

AN

AN
N \
~

\ .
~

.\\\

- AN
1 003 \\,y |
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ROLE PLAY CARD #7° .

[ 1%
Ve

Attitude to work on: Self-control (ability to make constructive
use of time when task is completed), independence (com-
pleting a fask without teacher supervision), achievement
motivation (refers to a striving toward internalized stand-
ard of excellence in an activity), delay of gratification,
persistence o A

- \

Time of year in program: Last week of May

Activity: First small group activity (Teacher® phase-out; teacher
sets up activity and removes herself from group) -

-

. Additional information: Seven. _children

)

ROLE PLAY CARD #8

Attitude to work on: Self-esteem (feeling good about éne's =
self), self-control, independence (care of self and property),
interest and ability in interacting with others :

Time of year in program: You define time of year

' Activity: Lunch time or snack time

Additional Information: Seven children. -You define your group
of children.
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.

Teacher Obseryed - o

OBSERVATION FORM' S
What did you see? ) Comments
(The quest{ons simply suggest (In this section there are many
what you may look for.) questions you could deal with--

whether objectives were obvious,
atcomplished, and appropriate;

1. How was the activity introduced? . whether the activity moved too
(What standards were set? Was o fast or too slow; whether the ma-
the Treasure Box used? How? terials were appropriate. Also,
Etc.) : you could consider how the activ-

ity might be carried out differ-
ently next time and what would be
a good follow up?)

2. What materials were used? How? - R - /

- (How did the teacher interact . /
with the children? What kind of
reinforcement was used? What
were children doing? Etc.) °

3. Was a buffer used? if so, under ] ’
what conditions? ’ )

L. How was the activity brought to
a conclusion? . ’

- A £

IYou may prefer another kind of observation form.

175

5
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RAW MATERIALS NEEDED FOR MATERIALS DEVELOPMENT

Pegboard Sequences

Pegboard Grids needed:

Single Sheet Sequence

Design Booklets | -

Design.Booklets 11

Construction Paper for
covers I-11

Color Lotto

6 boards per large poster

" board (24" x 36")

54 cards per large poster
board .(24" x 36")

Construction Paper needed:
white,-green, purple, blue,

yellow, orange, brown, black,
red (9" x 12")

Shape Lotto

Poster Board needed:

6 boards per large poster
"board (24 x 36')

36 cards per large poster
board (24 x 36")

Construction Paper needed:

black (9" x 12)°

Parquetry Design Cards

Poster Board needed: -

9 boards per large poster’
board (24" x 36'")

>

1

1 set 16 sets 6 sets
210 3,360 1,260 .
50 . 800 | .96-
90 1,440 ', 5ho
4o

')

sheets 640 sheets. 240 sheets

sheets 32 sheets \ 12 sheets
sheets 32 sheets ' 12 sheets
_sheets 32 sheets 12 sheets
ea. ' ea. . ea.
sheet 16 sheets 6§sheets
sheet 16 sheets 6 ‘sheets
sheets 192 sheets 72 sheets
!

. ) l“\

sheets 80 sheets. 30 she%ts

\

\

]“l set'' here is the same as one set in the Materials Development and \
Use Manual.
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- ¢

Parquetry Design Cards (continued) 1 set 16 sets 6 sets’

Construction paper needed:

~
-

red, yellow, green, purple,- 2 sheets 32 sheets ﬁ 12 sheets
blue, orange (9" x 12") ¢ ea. ea. . ea.

7

Parggetry Pattern Cards

Poster board needed:

-

9 cards éer iarge poster
board (24 x 36') - : 7 sheets  1])2 sheets L2 sheets

Construction paper needed:

- A}
-

+red, yellow, ‘green, purple, . I sheets - 64 sheets 24 sheets
blue, orange (9'' x 12") - ) ea. ea. ca.
Dot Lotto |

Poster poard needed:

o -~

6 boards per large poster A .
board (24 x 36! 1 sheet 16 sheets 6 sheets
" 36 cards per large poster o : . :
board (24" x 36') . | sheet 16 sheets 6 sheets

¢ Dot Lotto I

Poster board needed:

., 6 boards per large poster

board 24" x 3§") 1 sheet 16 sheets 6 sheets
36 cards per large poster
board (24" x 36') 1 sheet 16 sheets 6 sheets
Dot Lotto 11

Poster board needed:

6 boards per large poster ) e
board {24 x 36') 2 sheets 32 sheets 12 sheets
36 cards per large poster
board (24" x 36') 2 sheets 32 sheets 12 sheets




&

)

.Cuée Pattern Cards

Poster board needed:

13 cards per large poster
bodrd (24" x 36")  °
Rt
Construction paper needed:

red, blue, green, orange,
purple, yellow (9" x 12!) ..

Cube Symbol Cards (shapes) -

Poster board needed: -
21 key cards per large ,
~ poster board (24'"7x 36")
9 d. cards per large poster

board (24" x 36")

.

Cube Symbol Cards (abstract) .

Poster board needed:

2] Key cards per large
poster board (24" x 36")
9 d. cards per large poster’
.board (24" x 36")

Cube Symbol Cards (numerals).
Posfér board needed:
‘21 Key cards per large
poster board (24" x 36")
9 d. cards per large poster
board (24" x 36')

Construction paper needed:

red, blue, green, yellow,
orange, purple (9" x 12')

181

4 gheets

-

L sheets
ea.

1/2 sheet

2 sheeEs

1/2 sheet

2 sheets
]
vk

1/2 sheet

2 sheets

5 sheets
‘ea.

169

e ——

AX

16 sets

64 sheets

64 sheets
ea.

8 sheets

32 sheets

8 .sheets

. 32 sheets

8 sheets
32 sheets

-

80 sheets
ea.

"6 sets

24 sheet§

-

)

Zh sheets
ea.

3 sheets

"12 sheets

3 sheets

12 sheets '

_3-sheets

12 $heets

30 sheets
ea.




orange, purple

black - ; .
‘Clear drying glue needed:

Sound-A-Like Jars:

(suggest Witt's)

X

24

1 _set
Cube Symbol Cards (numerals) (continued)
-White poster board needed:
(24" x 36') ) 38 sheets
Construction paper needed:
red, blue, green, orange, " 21 sheets
yellow, putple (9" x 12'") : ea.
~sbrown, white 6 sheets
* : \ "+ eaq,
black 18 sheets
_pink b sheets
Magic Markers Needed:
red, blue, green, yellow, 1 ea,
purple;\black, brown
" Felt Tip-Pens needed: |
‘red, blue, green, yellow, 1 ea.

Jars needed: . . 12
, .(bia.: 2-1/8; ht. 2-5/8) _ .o
Contact paper.needed:
red, blue ' ' 18 ea .

r
y _
16 sets

\\‘
\
\

A\

608 sheets'

600 sheéets

N

N

\

6 sets

228 sheets
225 sheets

336 sheetéx 126 sheets
. ea. ‘ ean
96 sheets 36 sheets
.ea. ea.
288 sheets 108 sheets
64 sheets * 24 sheets \
\ \ \
3 3
s 1
Bea., 3.83: ..o
e K\\
~ . ‘\\
|l ea. 1 ea }
4 3
2 qts, I gqt.
¢ /
192 72
"8 yd. -ea 3 yd.qeaf
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Three-Bears Flannél

«Felt colors needed:
e

- Medium Brown
\\ White
. Yellow
\Blue
Green
Slack '

" Rlesh
dkénge

" Three Pigs Flanfel

Felt colbrs needed:

N Tan
Dark Brown
Yellow
Red .
Black . . =
"Green .\ '
Blue
range

"Medium 8rowg§

(N .
Clown_Flannel

Medium Brown
* Black
Green °
Red
Blue. -
White
~ Yellow
Purple
_Orange

i

Willie/SaILX

Felt colors need

Yellow
— Black

183

CAl

—~.

N

o

<
Q.Q-Q.Q.Q.Q.Q.Q-Q.

121 (1/3 Yd.\)

6" (1/6 yd.) »
' (176 yd.)

- 18" (172 yd.

Y
[ 6" (]/6 Yy
—--6"-(1/6 y
6" (1/6 y
L 6" (1/6 yd.

Y
Y
Y

f
.t
!

LI

1 sets

?

8" {172 y
24" (2/3,y

|
1
-
6

d.
é.
d
18" (1/2 yd
lg" (173 yd.
6" (1/6 yd
%“'(T/6 yd.
16" (176 yd
}8“ (1/2 yd

|

36" (1 yd.
6" (176

DA
6 (176
6" (176

. 16 sets

9n (]/4
12" (1/3
9n (1/4

. 9n (1/4

6" (]/6
6!t (1/6
6" (1/6

yd.)
yd.)
yd. )
yd.)
6't (1/6 yd.)
yd.)
yd.)
yd.)
an (1/4 vd.)

6" (176 yd.)
6" (1/6.yd.)

~




) A
Willie/Sally (continued)

Blue

Whlte

flesh

Green

Red

Orange

Tan |

Purple

Dark Blue

Dark Brown
.. Medium Brown

Lu

F!annél Facé
Felt colors needed:

Flesh
Yellow
Black
Tan
White
Red
Blue

Three Billy Goats Gruff".

Felt colors needed:

Gya9
Green
Red’
Black
Orange !
Blue
‘\

'Ten Speckled Frogs' Flannel

" Felt colors needeq:

i Gré?n

o
6”
qu
g
4l
Bn
qis
6“
6“
gh
9y

gtt
6II
6!t
qu
6!«

.3“

3”

9II
3“
3ll
3II
3u

3"'('

9Il

184

(176,
(1/6 yd.
(174
(1/4
(i/6
(176
(174
gl/s )

1/6 vd.
/(l/h y
(1/4

(1/4
(1/6
(178
(1/4
(1/6
(112 yd )
(1712 yd.)

N X KX K
Q0 o Q
Sl

(174 yd.)

g

(1/3 yd.) 6" (176 yd.)
6" (1/6 yd.) 6" (1/6 yd.)
A8 (1/2 yd.) .. 9" (1/4 yd.) -
18" (1/2 yd. 9" (174 yd.)
12" (173 ydf) 6" (1/6 yd.)
12" (i/3 yd.) 6" (176 yd.)
18 (1/2-yd.) g"- Kl/h yd.)
6" (176 yd.) 6" 1(1/6 yd.)
T2t (/3 yd.) 6 (176 yd.)
18" (1/s 'yd.) 9"/ (174 yd.)
9" (l)ﬁ yd.) 9"‘(1/4 yd.)
. j |
{
180 (172 yd.). 9 (1/4 yd.)
12" (1/3 yd.) 6" (1/6 yd.)
124 (1/3, yd.) 6" (1/6 yd.)
18 (172 yd.) . 9" (1/4 yd.)
6" (1/6 yd.) 6" (1/6 yd )
3" (1712 yd.) /3" (1712 yd.)
3 (1712 yd.) |3 (1712 yd.)
' . {
. . ) i
18 (172 yd.) | 12" (1/3 yd.)
6" (176 yd.) [ . 3" (1/12 yd.)
6" (1/6 yd.) 3' (1712 yd.)
T30 (112 yd.) 3 (1712 yd. ;
6" (1/6 yd.)/ ™ 3" (1/12 yd.
6" (1/6 yd.), 31 (1712 yd.)
1
L yds

1-1/2 yds.




"~ Felt colors needed:

; A Surprise’ for Mrs,

Bunny

~ < Medium Brown
" Dark Brown

White
Orange
Yellow,

- Blue

: Red
Green
Black

" Purple

Tan

FIanﬁéINeeJ@d:

\
Medium Brown
White
= Yellow —
Blue |
Green
Black
Flesh |
Orange
Tan -
Dark Brown
Dark Blue
Red
Purple
_ Grey

.Calculated

9" (1/4 yd.
9. (1/4 yd.
W (1/9 yd.
b (179 yd.
M (1/9 vyd.
B (1/9 yd.
i (1/9

~
Q.

W (1/9
w (179
M /9
9" (1/h

< << <

|

aaaa
e o o s

|
on felt bought from 60" width bolts,

2:3/4 yd. 181 (I/2 yd.)
18" (172 yd.) 9" (1/h yd.)
18 (1/2 yd.) "4 (179 yd.)
rgn (174 yd.) b (179 yd.)

9" {1/4 yd.) b (1/9 yd.)

9" (1/4-yd.) . 4" (1/9 yd.)

9" (1/h yd.) (179 yd.)

g -(1/% yd.) . 4" (1/9 yd.)

9" (1/4 yd.) M (179 yd.)"

9" (1/4 yd.). - 4" (1/9 yd.)

3‘yds. ' 1 yd. ;
177" (5 yd.) 57" {1-2/3 yd.)
48 ~(1-1/3 yd.) 28" (7/9-yd.)
63" (1-3/h yd.) " 37" (1 yd.) .-
sk (1=1/2 yd.) .28" (7/9'yd.) _
57" (1-2/37yd.) .88" (2-1/2 yd.)
54t (1-1/2 yd.) 37 (1 yd.)
54 (1-1/2 yd.) 27" (3/h yd.)
57" (1-2/3 yd.) 34" (1 yd.)

S4 (1-1/2 yd.) 63" (1~3/4 yd.)
60" (1-2/3 yd.) 30" (1 yd.)

12" (1/3 yd.) 6" (1/6 yd.)
S (1-1/2 yd.) 31" (1 yd.) .

24" (2/3 yd.) 16" (1/2 yd.)
igu 120 (1/3.yd.) .
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VA
- - QUESTIONNAIRE ON CHILDREN- AND FAM!LIES o/
. 3 ; ' ,// p
\ The items belfw WI|| be discussed during the meeting that deals W|5h
parent involvement. Answer them accordlng to whether you censider them to bé
true or false. As you car imagine, different people will have different
. - . /
answers for the questionss . '
. True. False
1. Little that we teach children today wifl bé ' S )
useful.to them 20 yéars from now. 7 ‘ S \
/
2. The way a family lives is important" |n the way' ) / \
: the ch1ld'deve|0ps ard learns, T /
> R N .
3. People who are permltted to live in/ more ispace /
have more chances of jhealth and well be|dg
[ }
b, The amount ¢~ money ivaldable has /little to do / o
with the way the members of the f mily act / .
and what they value, 1
\ 5. Most mothers are aware that they are tlachers
L of +their children. i
. 6. Who a home v:sutor (or tea’thL.Ls sholld be . /
A considered instead o[ whiyfhe or she cen do .« ‘ /
\ \well ) l / g B
. } ,
‘ 7.  The home visitor (or | teécher) should not get .
, involved in a family s mari'tal problemg.
/ 8.  The home visitor (or iteacher) should try not
to discuss personal |Pc|dents about -home\ .. -
visits when possubte wnth other staff menbers.
9. You can't do much® to rnange a mother s Io s / ‘
self-ésteem. i
. 7 - -~ «
19.  When| a home visitor (Jr teacher) has a stro\g ]
K perspnal opinion, she should make it known . j T
i to the mothefr, regardless of the consequences. i
S AT - |s‘foo|/sh for a mo her to purchase a colo / ‘ —
\ TV when she really can'lt afford it. \ | '
\ \
12. It is wrpng to go into people's homes and

tell the¢m how to live,

—— —
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13.
14,
15.
16.

18.

A mother knows what is best for her child.

People are more alike than they are different.

There is a'Rlace and a time for self-pity.

4

A home visitor (or teacher) should not interfere
when a mother spanks a child in her presence.

premr— e F———A-home Visit should be scheduled at the mother's

convenience,

WOrkung with parents is always a rewarding
experience.




1. . Informal get-together in afkernoon
a. Parents ask questions about program’ AN
b. Program explained i
c. Refreshments served

d. Materials displayed with explanation of skills that are

) 191
. Ways of Involving Parents! ' _
developed with each.

2. Open house (same as above) or Visitation day
\ a. Role play materials ‘
3. Ne&sletters:-to include: '
a. Brief explanation of program
b.  What children are learning at school
c. How parents can help at home
d.  Announcements (birthdates, parties, field tfip[volunteersﬂﬂgeded]),
e. Specify names of parents who have contributed in some way |
: f. Observation times \ ' o
g. Schedule of day S
L., Meetings
~a. Persons from a communitv service agency to speak \
b.  Make materials for classroom
5. Parent-Teacher Conferences--discussion of : ’
a. child's progress
b. goals for coming month (s) o ‘5;}'t
c. How-specific problems are handled at school i
You may or may not wish to duplicate and hand out this document. . ‘ ‘
X .
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Designated number of parents invited to lunch with children (teachers

arrange through principal and cafeteria)

Classroom observation (try to have no more than three mothers in class~

room at one time)

e ST
-~

a. Get feedback from parents who may have time and are Willing to

substitute teach in classroom

b. Teachers pian experiences to gradually work parent into classroom--

a sequence of experiences for the mother (or father) may look

something like this:

1.
2.
3.
4.
5.

Sit in with a teacher to watch one small group

F »

Conduct snack . . s

Conduct a song or finger play at end of large group

Conduct one small group alone

Work with.group all day

tncourage parents to form parent club

Notes sent along with things child makes at school

Parents invited on special holidays to participate in parties

(Teachers could arrange for children to put on “program' for parents)

Mothers help put up bulletin boards

S

Fathers construct items 1ike bookshelves and housekeeping equipment

for the classroom

Chat.with parents whenever possible (after school, encounters away

from school, over phone,. etc.)

4
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OBSERVATION/FEEDBACK REPORT

‘  Date: . : City:
School: . Principal:
Staff: L.T. :
A.T, Trainer
AT, Submitting
Report:
¢ ' )

Summary Sheet

2

Trainer's Subjective Rating of Qlassroom.(Plaéé Xis on numbers of your rating).

-

. . |Not at
5 all Slightly] Mostly Just )
- like like like like Not
DARCEE DARCEE § DARCEE DARCEE Rated
. 2 =1 +1 +2°
| 1. Physical Setting
2. Schedule
3. Grouping — T
k.- Roles and Responsibilities
5. Teacher Preparation )
6. Skill Development
7. Attitude Development . .
8. Unit Approach
9. Materials Use and Development
10. Reinforcement and Behavior
Management
11. Parent Involvement

-

What, if anything, did you'as trainer see that pleased you?

What, if anything, did you as trainer see that disturbed you?

" Wha* did the children seem to learn today?

195
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Observation of Instructional Part of the Day

- -

. Below are sets of questions .to help guide you as you observed a
classroom. The questions below are by no means the only ones you might
ask, nor is it suggested that you concentrate on all of those questions
while observing. In other words, take whatever notes you feel would be
most helpful to you. :

4

What happened during breakfast?

[(a). Were standards set? If so, what were they?

-

(b). For what, if anything, did the teacher reinforce children? K

(c). How did the teacher communicate with children? .About what?

Did ;he teacher use meal time for teachlng anything? What?
Etc..

172 - ‘
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2

What happened during first large group? ' y B

[(a). What standards, if any, did the teacher, set?
(b).A What content_was‘taught?f in what sequence?
(c). How did the teacher "motivate" the children?
(d). To what extent did the teacher reinforce children? For what?

(e). To what extent did the assistant teacher help with the children?
How? ’

» 3

. (F). What, «if an&thing, did children learn from the activity? Etc.]

e -
N

What happened during first small group?

(Matters that may be dealt with here resemble those/fealt with in the
First large group. You may either try to keep an gye on all small groups
or focus on a small group of one teacher during fijrst small group and on
a small group of another teacher during second smd 11 group.)




-

How were transitions handled?

(Were-standards set ahead of time? Were children reinforced appropriately? -
Did the children move to the next activity efficiently?)

N - -

Y
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( ‘-.‘* . '200. ! f.x'a (—-
.. ...; . N -
P What was offered and what happened ‘during structured free choice?
. ' [(a). What activities were provided: .Did they offer variety?
(b}. "Did lead teacher clearly announce the options and set standards .
for each activity, as well as for the transitions to the various N
areas? : ‘
(c). Did the children seem to en joy the,activfties? Were they developing
‘ new skills or improving old ones during structured free choice
time? ; : i
e ) (d). In what ways were the teachers involved?]
. . : * “ ‘ . S N . S
. . < , . x
N . { ) ©
1 -g:\".
What happened during lunch? ) S
N (See suggested questions under '"What happen?d during bEeakfast?)
. : o
)
175
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Special Problems and Recommendatjons :
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